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This handbook provides an overview of the philosophy and practice of the curriculum in the Secondary School at 
Mount Scopus Memorial College. It aims to be of particular interest to parents and guardians, but is also vital to 
students in that it contains information about all of the courses open to them from Years 7 to 9. 
 
Contents 
 

Curriculum Policy​  

The Australian Curriculum​  
Organisation of Curriculum​  
A Summary of Course Options: Years 7 – 9​  
Curriculum (Years 7 – 9) 2026​  
Assessment and Reporting Policy​  
Work Completion and Homework Policy​  
Susie and Norman Rockman Library​  
Year 9 Achshav Initiative​  
English​  
Hebrew​  
Humanities​  
Jewish Studies​  

Mathematics​  

The Mechanech Program​  

Performing Arts​  

Health and Physical Education​  

Design and Technology​  

Science​  

Visual Arts ​  

Subject Descriptions Year 9​  

 
 
 
 
 
 
 
 
 
 
 
 
 
Because of the dynamic nature of any healthy curriculum, some of the details may change before the 
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Curriculum Policy 
Mount Scopus Memorial College provides a comprehensive curriculum, which is constantly evolving in 
response to advances in educational research and changes in the local and global communities.  
 
The curriculum is the statement of the purpose of schooling. It defines what it is that all students have the 
opportunity to learn. Enabling students’ learning progress is the role of teachers and the College. It is 
enabled through effective pedagogy, assessment and reporting, as illustrated here. Engaging in this 
learning process is the responsibility of students. 

 
 
In this representation, student learning is produced, shaped and affected by four connected components. 
Each of these components plays a separate and distinct role in the process of student learning and each 
is interconnected with all of the others. 

●​ The first is the curriculum that defines what it is that students should learn, and the associated 
progression or continuum of learning. 

●​ The second is pedagogy that describes how students will be taught and supported to learn. 
●​ The third is assessment that identifies how well a student has (or has not) learnt specified 

content. 
●​ The fourth is reporting that explains to the student and the teacher where a student is on a 

learning continuum at the end of a specified period of schooling, and where this places them in 
relation to their own learning goals and/or the learning of their peers. 

 
This handbook focuses on the first component: curriculum. Mount Scopus delivers the Australian 
Curriculum in Years 7-10 and the Victorian Certificate of Education (VCE) curriculum in Years 11-12. ​
The Australian Curriculum is implemented using the Victorian Curriculum as a model as the latter 
incorporates the Australian Curriculum and reflects Victorian priorities and standards, as well as is 
aligned with VCE studies. 
 
 
The Australian Curriculum 
The Australian Curriculum sets out the essential knowledge, understanding and skills students need to 
learn, and the quality of learning that is expected of the students as they progress through the first 11 
years of schooling. It is designed to prepare young people for the future world in which they will learn, 
and prepares them to respond to the challenges that will continue to shape their world. It sets out the 
priorities and aspirations we hold for all our young people.  
 
The curriculum has 3 dimensions: learning areas, general capabilities and cross-curriculum priorities. 
The learning areas constitute the essential knowledge, understandings and skills that students should 
learn in 8 learning areas. General capabilities equip young Australians with the knowledge, skills, 
behaviours and dispositions to live and work successfully. These capabilities are developed through the 
content of the learning areas. Cross-curriculum priorities support the Australian Curriculum to be a 
relevant, contemporary and engaging curriculum that reflects national, regional and global contexts. 
These priorities are addressed through learning area content. 

The curriculum is presented as a progression of learning in 8 core learning areas:  
●​ English 
●​ Mathematics 
●​ Science 
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●​ Health and Physical Education 
●​ Humanities and Social Sciences (History, Geography, Civics and Citizenship, Economics and 

Business) 
●​ The Arts (Drama, Media Arts, Music, and Visual Arts) 
●​ Languages  
●​ Technologies (Design and Technologies, and Digital Technologies) 

 
The 7 general capabilities are:  

●​ Critical and Creative Thinking  
●​ Digital Literacy  
●​ Ethical Understanding  
●​ Intercultural Understanding  
●​ Literacy  
●​ Numeracy  
●​ Personal and Social capability 

 
The general capabilities are a set of discrete knowledge and skills that can and should be taught 
explicitly in and through the learning areas, but are not fully defined by any of the learning areas or 
disciplines. The teaching of learning area content will be strengthened by the application of relevant 
general capabilities, as will the development of the general capabilities through appropriate learning area 
contexts.  
 
In the Victorian Curriculum, digital literacy, literacy and numeracy are embedded in student learning 
across the curriculum and hence are not treated as discrete capabilities against which student progress 
is reported. The four general capabilities in the Victorian Curriculum are thus: Critical and Creative 
Thinking, Ethical, Intercultural, and Personal and Social. The Critical and Creative Thinking capability is 
organised into three strands: Questions and Possibilities, Reasoning and Meta-Cognition. The Ethical 
capability curriculum consists of two strands: Understanding Concepts and Decision Making and Actions. 
The Intercultural Capability curriculum is organised into two interrelated strands: Cultural Practices and 
Cultural Diversity. The Personal and Social Capability curriculum is organised into two interrelated 
strands: Self-Awareness and Management, and Social Awareness and Management. 
 
The 3 cross-curriculum priorities are:  

●​ Aboriginal and Torres Strait Islander Histories and Cultures  
●​ Asia and Australia’s Engagement with Asia  
●​ Sustainability 

 
Cross-curriculum priorities support the Australian Curriculum to be a relevant, contemporary and 
engaging curriculum that reflects national, regional and global contexts. Cross-curriculum priorities are 
incorporated through learning area content; they are not separate learning areas or subjects. They 
provide opportunities to enrich the content of the learning areas, where most appropriate and authentic, 
allowing students to engage with and better understand their world. 
 
 
Jewish Studies and Hebrew 
Jewish Studies and Hebrew at Mount Scopus gives the school its distinctive character. A serious 
encounter with the main disciplines of Jewish Studies, including: Hebrew Language and Literature, 
Tanach, Jewish History, Israel Studies and Toshba (the Oral Tradition), is crucial for the fulfilment of the 
school’s aims as a Jewish school. The College’s Mission Statement is to “promote excellence in learning 
and provide Jewish learning, values and experiences, within a Modern Orthodox and Zionist framework, 
that enables each student to make an informed choice as to the meaning of their Jewish identity.” 
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Organisation of Curriculum 
The formal curriculum is organised under a series of faculties, each with a faculty leader who has the 
responsibility for overseeing continuity, review and change. Each faculty is responsible for conducting a 
core of compulsory studies, whilst also offering a selection of elective subjects at various year levels. 
 
 
A Summary of Course Options: Years 7 – 9 
Year 7 
Year 7 students undertake a common course of study which lays the foundation for six years of 
secondary schooling. Subjects studied include Hebrew, Judaic Studies, English, Mathematics, Science, 
Humanities, Design and Technology, Visual Art, Music, Health and Physical Education and Sport. 
Special assistance through Student Services is available to cater for the needs of neurodiverse students, 
with particular attention to literacy and numeracy.  All students participate in the Mechanech/Pastoral 
Care programme. Students undertake a Community Service component with a focus on people in crisis. 
 
Year 8 
Year 8 students choose two semester-long electives to study in conjunction with the common core, which 
includes Hebrew, Judaic Studies, English, Mathematics, Science, Humanities, Design and Technology, 
Visual Art, Health and Physical Education and Sport. Elective choices including offerings from the 
Humanities, Music, Performing Arts, Science and Jewish Studies Departments. Special assistance 
through Student Services is available to cater for the needs of neurodiverse students, with particular 
attention to literacy and numeracy.  All students participate in the Mechanech/Pastoral Care programme. 
 
By the end of Year 8, all students are expected to have a basic grounding in the key competency areas 
for English, Mathematics and Hebrew, and to have experienced a broad range of studies in other subject 
areas. Students undertake a Community Service component with a focus on serving the needs of 
various communities and exploring issues such as disability, old-age, homelessness, food insecurity and 
sustainability. 
 
Year 9 
Students at Year 9 begin to exercise a greater degree of choice in their course of study. The common 
core subjects are Hebrew, Judaic Studies, English, Mathematics, Science, Humanities, Health, Physical 
Education and Sport, where Health is a semester-length core subject. In addition to the core subjects, 
students also choose 3 semester-length electives from an extensive list. 
 
 
Special assistance through Student Services is available to cater for the needs of neurodiverse students, 
with particular attention to literacy and numeracy.  All students participate in the Mechanech/Pastoral 
Care programme and in workshops on wellbeing. Students undertake a Community Service component 
with a focus on being active members of society and volunteering with organisations in line with their 
personal interests.  
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Curriculum (Years 7 – 9) 2026 
 

Year 7 Compulsory Year 8 Compulsory Year 9 Compulsory 

Hebrew 
Judaic Studies 
English/EAL 
Mathematics 
Science 
Humanities 
Design and Technology 
Visual Art 
Music 
Health and Physical Education 
Sport 
 

Hebrew 
Judaic Studies 
English/EAL 
Mathematics 
Science 
Humanities 
Design and Technology 
Visual Art 
Health and Physical Education 
Sport 
 

Hebrew 
Health (1 semester) 
Judaic Studies 
English/EAL 
Mathematics 
Science 
Humanities 
Physical Education 
Sport 
Kehilla Project 

Year 7 Elective Year 8 Electives Year 9 Electives 

Master Talmud  
 
 

Students select 2 electives, 
with one elective from each 
block. 
 
Elective Block A (exploratory) 
Forensic Science 
Literacy Skills 
Master Talmud  
My World, My Future 
 
Elective Block B (creative 
core) 
Drama 
Music Performance 
Navigating Tomorrow: Thriving 
in a Changing World 
 
 

Students select 3 electives, 
with at least one elective from 
each block. 
 
Elective Block A (exploratory) 
Climate Change Activist@Scopus  
Coaching and Performance 
Israel Studies 
Literacy Skills 
Literature 
Master Talmud  
Money Management 
Outdoor Education 
The Ghost in the Machine 
What on Earth? 
When Disaster Strikes … 
Yorta Yorta Beyachad 
 
Elective Block B (creative 
core) 
Drama 
Music Performance 
Robotics and Coding 
Script and Production 
Textiles and Fashion Design 
Visual Art: 3D Art and Sculpture 
Visual Art: Painting and Drawing  
Visual Communication Design 
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Assessment and Reporting Policy  

Assessment and reporting are an integral part of teaching and learning. 

ASSESSMENT 
Assessment is the process of gathering and evaluating evidence of a student’s learning and 
development. It is ongoing, multimodal and inclusive in nature, allowing diverse learners to demonstrate 
what they can do, know and understand in various contexts according to their capabilities. Assessment is 
used both to improve student learning outcomes, and to monitor student progress and learning 
outcomes. Formative assessments seek to inform and enhance teaching and improve learning. 
Summative assessment gives final judgement on a student’s performance on a given unit of work and 
allows teachers to report effectively to parents on their child's progress and development.  
  
Assessment strategies and development 
The design and development of assessments are underpinned by the principles of quality assessments 
which ensure that assessments 

●​ are integral to the learning process 
●​ are aligned with the curriculum outcomes and achievement standards 
●​ enable students to demonstrate their learning in a range of realistic contexts and tasks 
●​ provide evidence that accurately represents a student's knowledge, understanding and skills 

 Assessment strategies and tasks in Years 7-10 aim to develop the skills and capacities students need to 
be successful for their VCE studies. A variety of assessments will be used as no single approach can 
assess all the content, skills, understandings, processes and attitudes in a given course. They may 
include observation, peer discussion, work sample, selected response, open-end task, performance, 
presentation and project. Assessment activities can generally be categorised into 5 types. 
  
Assessment types in Years 7-10 
  

  
Assessment types and examples 

Types Student 
work 

  

Research and 
investigation 

Multimedia 
production 

(product) 

Presentation or 
Practical activity 

(performance) 

  

Written test 

Examples Folio, 
Journal, 
Class work 

Case study, 
Modelling or 
simulation task, 
Investigative 
task, Review, 
response and 
analysis of an 
issue or topic 

Visual product, 
Multimedia 
product, 
Artwork, 
3-D model 

Scientific 
experiment, 
Aural, oral, visual, 
physical, musical, 
theatrical 
performance 

Test on 
knowledge and 
skills, 
Semester 
exam 

Assessment activities, progressive reporting and overall subject grade 
Each subject in Years 7-10 will conduct at least 4 assessment activities covering at least 3 assessment 
types in a semester, with at least 2 assessment activities in a term. The assessment activities can have 
different weightings and at the end of a semester, an overall subject grade is calculated based on the 
scores and weightings of all assessment activities. 
 
After an assessment is completed, assessed and cross-marked, students and parents receive prompt 
feedback including a grade based on the percentage scored in the assessment. This applies for all 
summative assessments and constitutes progressive reporting. 
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At the end of each semester, an overall subject grade for each subject is calculated and reported in the 
semester report. The overall subject grade is calculated by using the scores for all assessment activities 
in the semester and the weightings assigned to the assessments.   
 
Students who missed assessments 
Students studying VCE Units 1-4 subjects are required to produce a medical certificate when they are 
absent for a School-assessed Coursework (SAC), and a make-up SAC will be scheduled as soon as 
possible.  
 
Students studying Years 7-11 subjects who missed an assessment due to absence from school will be 
required to sit a make-up assessment at the earliest opportunity upon their return to school, failing which 
they will be given 0 mark unless they have a School Approved Exemption (SAE).  
 
Years 7-11 make-up assessments in the first instance will be organised and supervised by the subject 
teacher. If a suitable time for both subject teacher and student cannot be found, the make-up 
assessment will be scheduled for lunchtime to be supervised by a Head of Year. Should the student miss 
the scheduled lunchtime appointment with the Head of Year, the student will have to complete the 
make-up assessment during Homework Club on Tuesday or Thursday after school. 
 
Students who achieved below 50% in assessments 
The College’s expectation is for students to achieve at least 50% in any assessment. When a student 
achieved below 50% in an assessment, the student will be given another opportunity to demonstrate 
their understanding of the required knowledge and skills in the form of a supplementary assessment. The 
following process will be followed: 

●​ Parents are notified of the result and the area of concern, and informed that the student is given 
another opportunity in the form of a supplementary task to demonstrate a satisfactory level of 
understanding and skills. 

●​ The student and parents are informed of the date, time, venue and format of the supplementary 
task. 

●​ The original assessment grade will remain unchanged but a comment will be updated in TASS to 
reflect the performance of the supplementary task, including if the student did not complete the 
supplementary task. 

  
REPORTING 
Reporting is the process used to communicate knowledge gained from assessing student learning and 
development. The purpose of reporting is to provide relevant information about a student’s progress to 
the student, parents, teachers and support staff. 

Our learning ambitions extend beyond content knowledge and skills in the curriculum. We also want to 
emphasise, develop and reflect values, attitudes, attributes, and beliefs about learning – which 
collectively will be called learning dispositions. To provide a holistic view of student learning and 
development, academic results are complemented with student developmental levels in their learning 
dispositions. 
  
Progressive Reporting 
At the beginning of each term, parents and students will be able to see an outline of upcoming 
assessments including a short description of the knowledge, skills or outcomes to be tested. Students 
will be able to plan and prepare for upcoming assessments. 
  
After an assessment is completed, assessed and cross-marked, students and parents will receive 
prompt feedback including a grade based on the percentage scored in the assessment and the areas for 
improvement so that students can reflect on their learning and develop further. This applies for all 
summative assessments and constitutes progressive reporting. 
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Semester Reports 
A report is issued at the end of each semester in addition to progressive reporting which happens 
throughout the year. The semester report provides a snapshot of the student’s performance in their 
holistic development. It includes a summary of the student’s academic results and learning dispositions, 
reports on individual subjects, participation in leadership and co-curricular activities, and pastoral 
comments. Assessment and reporting procedures are in line with the Federal Government National Safe 
Schools Framework (NSSF). 
  
Parent–Teacher Interviews 
Parent–Teacher Interviews are scheduled for all students in Semester 1 and Semester 2. Students are 
encouraged to be part of this interview process. 
  
Contact at other times 
In addition to the regular reporting structure, parents are encouraged to maintain close contact with 
teachers, especially if they have some cause for concern. Sometimes a student’s situation is such that a 
formal Support Group is set up to review the student’s progress and establish an individual learning 
plans and goals. 
  
Academic results 
The College reports student academic achievements against the achievement standards set out in the 
Victorian Curriculum. After an assessment is completed, assessed and cross-marked, students and 
parents receive prompt feedback including a grade based on the percentage scored in the assessment. 
A consistent grading system based on a range of percentage scores is used from Years 7-12. 
  
Key: Assessment scores and grades 
  

Percentages 0-39 40-44 45-49 50-54 55-59 60-64 65-69 70-74 75-79 80-89 90-100 

Grade UG E E+ D D+ C C+ B B+ A A+ 

  

Grade Description 

 A+  Working significantly above the expected level of achievement 

 B+ to A  Working above the expected level of achievement 

 C to B  Working at the expected level of achievement 

 D to D+  Working towards the expected level of achievement 

 E+ and  
below 

 Working significantly below the expected level of achievement 

 UG  Ungraded 

SAE  School-approved exemption 
(applies to absence from assessment with valid reasons approved by the College) 
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At the end of each semester, an overall subject grade for each subject is calculated and reported in the 
semester report. The overall subject grade is calculated by using the scores for all assessment activities 
in the semester and the weightings assigned to the assessments. For subjects with semester exams, the 
overall subject grade does not include the semester exam which is reported separately as an outcome 
on its own. 
  
Learning dispositions 
Learning dispositions are desirable attitudes and competencies that empower students to be better 
learners at school and in a changing world. Our learning dispositions are made up of a suite of 4 
complex competencies – agency in learning, collaboration, communication and quality thinking. These 
competencies are drawn from the New Metrics for Success designed by the University of Melbourne. We 
value these competencies through purposeful teaching, accurate assessment of development and 
recognition of attainment of these competencies. At the end of each semester, a student’s learning 
dispositions in each core subject are indicated by their achievement level in the four competencies, each 
on a progression from Level 1 to Level 5. The achievement levels for different subjects are then 
aggregated to form a summary of the learning dispositions for a student. 
  
 Key: Learning dispositions, competency descriptions and level statements 
  

Competency Level 1 Level 2 Level 3 Level 4 Level 5 
Agency in 
learning 
Knowing what to 
learn, and how to 
learn and who 
and with to learn 
it from to attain 
expertise in an 
area of interest 

The directed 
learner 
Learners at this 
level use 
guidance from 
others to support 
participation in 
learning. 

The diligent 
learner 
Learners at this 
level learn by 
interpreting and 
following 
instructions, 
looking for 
guidance on what 
they should learn 
and how they 
should learn it. 

The self-regulated 
learner 
Learners at this level 
are skilled achievers 
who aspire to reach 
standards, making 
informed and 
deliberate decisions 
about their learning. 

The extended 
learner 
Learners at this 
level are motivated 
to learn 
independently and 
from others, 
engaging with 
ideas and 
challenges to 
deepen their own 
understandings 
and competence. 

The unbound 
learner 
Learners at this 
level apply 
themselves 
relentlessly to their 
learning and are 
creative producers 
of knowledge, 
seeking to deepen 
and expand what 
they know and can 
do in domains of 
interest. 

Collaboration 
Working with 
others to achieve 
a common goal 

The guided 
collaborator 
Learners at this 
level follow the 
guidance of 
others to 
contribute to 
group goals. 

The engaged 
collaborator 
Learners at this 
level participate in 
activities to 
address common 
goals. 

The responsible 
collaborator 
Learners at this level 
actively contribute to 
identifying, shaping 
and achieving 
common goals. 

The orchestrating 
collaborator 
Learners at this 
level initiate and 
take responsibility 
for organising 
collaborative 
activities to 
achieve common 
goals. 

The amplifying 
collaborator 
Learners at this 
level take 
responsibility for the 
outcomes of 
collaborative 
activities, 
harnessing the 
talents and diversity 
of the group. 
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Communication 
Transmitting, 
receiving and 
interpreting 
information, 
ideas, arguments, 
feelings and 
beliefs to support 
the purposes of 
the individual or 
group 

The functional 
communicator 
Learners at this 
level are adept at 
expressing their 
needs and wants 
explicitly or 
implicitly, 
transmitting and 
receiving 
information, and 
participating in 
social interaction 
in their 
community. 

The 
transactional 
communicator 
Learners at this 
level share 
information, 
converse easily in 
familiar contexts, 
and are aware of 
their audience. 

The active 
communicator 
Learners at this level 
focus on interpreting 
and conveying 
meaning, checking 
their own and their 
audience’s 
understandings, and 
adapting their choice 
of style and content 
as required. 

The attuned 
communicator 
Learners at this 
level work 
effectively to build 
and share 
complex, nuanced 
meaning and 
achieve their 
communication 
purposes by 
generating 
impactful 
responses in their 
audiences. 

The influential 
communicator 
Learners at this 
level are creative 
users of their 
communication 
skills, exploring and 
negotiating new 
ideas and 
meanings to 
influence others 
and inspire action. 

Quality thinking 
Thinking things 
through to 
achieve better 
outcomes for the 
individual or 
group 

The structured 
thinker 
Learners at this 
level apply 
routine learned 
processes to 
solve familiar 
problems, 
accepting 
obvious, 
straightforward 
solutions. 

The inquisitive 
thinker 
Learners at this 
level are curious 
about ideas and 
representations of 
the world, using 
questions to get a 
clearer 
understanding 
and arrive at 
possible solutions. 

The investigative 
thinker 
Learners at this level 
are interested in 
investigating how 
and why things 
work, posing 
questions and 
actively engaging in 
problem solving. 

The analytical 
thinker 
Learners at this 
level develop 
explanations based 
on reasoning and 
evidence to 
understand, test, 
adapt and 
challenge ideas or 
representations. 

The innovative 
thinker 
Learners at this 
level can engage 
deeply with a topic, 
using systematic 
processes, 
judgement, 
reasoning and 
creativity to 
understand and 
explore ideas and 
generate novel 
solutions. 
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Work Completion and Homework Policy 
 
Completion of Assessment Activities 
The College requires students to complete all summative assessment activities in each of their subjects. 
Progressive reports provide feedback on assessed work during the semester. Teachers use various 
methods to follow up incomplete work with parents, including phone and email correspondence. 
Students will be required to complete work outside of timetabled classes, including lunchtime and after 
school detentions, as scheduled by the school. 
 
 
Homework Policy 
Regular homework is a necessary part of a student’s holistic development. Students can hone 
discipline-specific skills and conceptual understanding through assigned tasks, assume responsibility for 
their learning, and develop as lifelong learners. Furthermore, the development of organisation, 
time-management, affective and reflection skills can equip them for VCE, tertiary study and future work. 
Homework tasks may include completing prescribed tasks, consolidating learning activities, test 
preparation, essay and project work, reviewing the day’s lessons, and preparing for the next day’s work.  
It may also include additional reading, research, studying, and organising one’s study notes.  
 
 
The role of the school is to: 
●​ Craft tasks that efficiently enhances classroom learning experiences, challenge and extend each 

learner’s thinking and conceptual understanding 
●​ Ensure that all assigned homework tasks are acknowledged 
●​ Communicate with parents if the quality or timeliness of submitted homework or assessment task is 

of concern 
●​ Communicate task due dates 
●​ Support students to use planning tools such as a Google classroom, Google calendar or a planning 

diary 
●​ Explicitly model and develop organisation, time management, reflection and affective skills within 

Mechanech, subject classes and individual student counselling where necessary. 
 
 
The role of the student is to: 
●​ Ensure that instructions and assignments are clearly understood, and to ask for help from teachers 

where appropriate and in a timely manner 
●​ Note details of homework and to complete all assigned tasks to the best of one’s ability 
●​ Practise the skills of organisation, time management, reflection and affective skills 
●​ Liaise with teachers to determine which tasks have been missed when absent from school 
●​ Maintain a workspace free from distractions. 
 
 
The role of the parent is to: 
●​ Maintain an ongoing dialogue with their child in relation to their learning 
●​ Communication with the teacher as soon as concerns arise 
 
 
Guidelines for weekly working time: 
●​ 5-7 hours for Year 7-9 
●​ 6-9 hours for Year 10 
●​ 10+ hours for Year 11-12, not including timetabled study periods  
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Susie and Norman Rockman Library 

Services and Programs 
 
Aims 
●​ To assist students to develop lifelong independent learning skills which will readily transfer to other 

learning environments. 
●​ To nurture a love of literature and reading. 
●​ To provide students and staff with the opportunity to access a range of resources to fulfil their 

educational and personal information needs. 
 
Collections 
Library resources are selected, in consultation with subject teachers, to support the curriculum of the 
Secondary School as well as to provide some recreational material. To encourage informed 
decision-making, material is selected to present a variety of points of view.  
 
Collections include: 
●​ Digital resources – ClickView digital videos, reviewed websites, eBooks, PDF files, images, digital 

audio books, podcasts. 
●​ Print resources – books, journals, newspapers, and an extensive fiction collection ranging from 

popular to classic, in a range of genres, to suit a variety of reading abilities. 
●​ Online subscription databases – newspaper and journal articles, encyclopaedias, subject-based 

teaching and learning resources. 
 
Facilities 
Students have access to the library before and after school, at recess and lunchtime, as well as during 
class time. Facilities offered include: 
●​ On-campus and remote access to information and resources at all campuses of the College through 

the automated library system. 
●​ A variety of spaces for learning activities ranging from whole class tuition, research and reading to 

individual private study. Dedicated areas include a Seminar Room, a silent study room, a fiction 
reading area and small meeting rooms. 

●​ ICT equipment, such as scanners, printers, photocopiers and interactive smartboards are available to 
staff and students. 

 
Curriculum Development and Resourcing 
Teacher-Librarians are fully qualified teachers who work closely with all teachers to support all areas of 
teaching and learning in the College. 
 
Inquiry Learning and Information Literacy 
The Teacher-Librarians play a leading role in the development of Information Literacy skills. Learning 
how to assess information and use it wisely is increasingly important. Students need to learn how to use 
the library and other media as well as to understand the research process (from finding and selecting 
information to judging it critically).  
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Information Literacy: Finding, interpreting, judging and creating information 
 
●​ Access information to be informed and inform others. 
●​ Make connections between various sources of information. 
●​ Understand the benefits and limitations of sensory learning preferences when accessing, processing 

and recalling information.. 
●​ Present information in a variety of formats and platforms. 
●​ Collect and analyse data to identify solutions and make informed decisions. 
●​ Evaluation and select information sources and digital tools based on their appropriateness to specific 

tasks. 
●​ Understand and use technology systems. 
●​ Use critical-literacy skills to analyse and interpret media communications. 
●​ Understand and implement intellectual property rights. 
●​ Create references and citations,and construct a bibliography according to recognised conventions. 
●​ Identify primary and secondary sources. 
 
Teacher-Librarians provide timely tuition for classes as well as on-going coaching for small groups and 
individual students. 
 
Research tools and resources are produced and promoted across the curriculum for all year levels. 
These include Research Starter Packs, scaffolding and strategies for Information Literacy skills, and 
online referencing tools. 
 
Literature Programs 
 
The library promotes a reading community that appreciates and loves literature through a range of 
activities and events including: 
●​ The selection of quality young adult fiction and its organisation into accessible themes for Middle 

Years students; 
●​ Wide Reading classes in which Teacher-Librarians promote fiction and assist individual students 

with the selection of engaging novels; 
●​ The integration of literature units into the broader curriculum, such as historical fiction in History, 

Jewish literature in Jewish Studies, picture books in Art, and Visual Literacy activities; 
●​ Lunchtime literature activities; 
●​ Visiting authors, book talks and writers workshops; 
●​ The development of recommended reading lists. 
 
Library Displays and Exhibitions 
 
●​ Student work, including projects, paintings, sculptures, models, posters. 
●​ Special events and celebrations. 
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Faculty 
Overview 
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Year 9 Achshav  
The Year 9 Achshav program aims to balance academic learning with experiences that will engage and 
challenge students, pushing them to extend their horizons and strive to be active, caring global citizens 
that are prepared for the challenges of the 21st century. 

The yearlong program is an experiential and reflective learning journey that aims to develop the students’ 
self-awareness, their ability to collaborate and work in a team, and their desire to impact the community 
in a positive way. They consider issues such as bullying, cyber-safety and safe-partying.  
 
The main objectives of the year long program are: 
●​ To provide students with the opportunity to engage in an educational and social experience beyond 

the classroom; 
●​ To enable students to undertake a variety of physical, social and academic challenges; 
●​ To give students greater independence and develop life skills and qualities considered important in 

independent learners; 
●​ To acquire new skills and experience teamwork with peers and staff; 
●​ To enable students to serve others and take meaningful action in real life settings; 
 

The core activities all students will participate in throughout the year are:  
Kehilla Project: The Achshav initiative asks students to consider their role in the community and the 
way they can help others. To actualise the values of Tzedek and Chesed that students learn about in 
Jewish Studies and to build on the Community Service they have undertaken in Year 7 and 8, students 
undertake the Kehilla Project. This requires them to volunteer within various communities, organise 
fundraisers and drives, and create advocacy campaigns.  As part of the Kehilla Project and the Year 9 
Community Service component, every student undertakes community service initiatives such as: 
●​ Emmy Monash Bridging the Gap Program - Building relationships of friendship and joy across the 

age divide; 
●​ Kitchen Garden – Assisting during primary classes with tasks such as general maintenance, 

gardening and cooking; 
●​ Gandel Besen House, Smorgon Family Primary school and Fink Karp Ivany – Volunteering with 

younger students, helping with reading, tefillah and sport lessons; 
●​ Volunteering at special schools (Giant Steps School and Glenallen School)  – helping with social 

skills and assisting students to integrate;  
●​ Posh Opp Shoppe – Helping with customer service and in the store-room at the shop whose 

proceeds go to support the funding of integration aides for students with disabilities; 
●​ Undertaking environmental action such as beach clean ups and ‘Clean Up Australia Day’ initiatives 

and working in collaboration with Stand Up; 
●​ C Care - assisting to create meals for members of our community who are experiencing food 

insecurity; 
●​ Backpacks For Kids- providing school material for children in need 
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The City Cite Experience takes students into their own city and exposes them to a world they may not 
be familiar with. Students navigate Melbourne’s CBD developing their maturity and sense of 
responsibility. They hear from a variety of speakers who challenge their perspectives regarding social 
issues such as gambling and homelessness. In teams, they undertake an inquiry and use the resources 
available to them in the city to respond. Their week culminates in the presentation of their project, 
allowing students to learn from one another. 
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English 
 
The English faculty offers the following programmes in Years 7-12. 
 

Year  Programmes Core (C) / Elective (E) / VCE Duration  

7 English C Year 
 

8 English C Year 
 

9 English 
Literature 

C 
E 

Year 
Semester 

 
10 English 

Literature - Exploring 
Human Experience 
Through Literary Texts 

Literature - Exploring 
Creative and Critical 
Responses to Texts 

 

C 
E 
 
 

E 

Year 
Semester 

 
 

Semester 
 

11 English Units 1/2  
Literature Units 1/2  

VCE 
VCE 

Year 
Year 

 
12 English Units 3/4  

Literature Units 3/4 
VCE 
VCE 

Year 
Year 
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Hebrew 
 
The Hebrew faculty offers the following programmes in Years 7-12. 
 

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Hebrew Bilingual 
Hebrew Extension 
Hebrew Mainstream 
Hebrew Support 
Hebrew Study Skills 

C 
C 
C 
C 
C 

Year 
Year 
Year 
Year 
Year 

8 Hebrew Bilingual 
Hebrew Extension 
Hebrew Mainstream 
Hebrew Support 
Hebrew Study Skills 

C 
C 
C 
C 
C 

Year 
Year 
Year 
Year 
Year 

9 Hebrew Accelerated 
Hebrew Extension 
Hebrew Mainstream 
Hebrew Support 
Hebrew Study Skills 

C 
C 
C 
C 
C 

Year 
Year 
Year 
Year 
Year 

10 Hebrew Support 
Hebrew Study Skills 
Hebrew Units 1/2  
Certificate II in Applied Language 
(Hebrew) 

C 
C 

VCE 
VET 

Year 
Year 
Year 
Year 

11 Hebrew Units 3/4  
Certificate III in Applied Language 
(Hebrew) 

VCE 
VET 

Year 
Year 

12 Certificate III in Applied Language 
(Hebrew) 
Tertiary Hebrew 

VET 
 

VCE 

Year 
 

Year 
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Humanities 
 
The Humanities Studies faculty offers the following programmes in Years 7-12. 
 

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Humanities C Year 

8 Humanities 
My World, My Future 

C 
E 

Year 
Semester 

9 Humanities 
Money Management 

C 
E 

Year 
Semester 

10 Humanities 
History v Hollywood 
Introduction to Legal and Economics 

C 
E 
E 

Year 
Semester 

 Semester 

11 Accounting Units 1/2  
Business Management Units 1/2 
Economics 1/2 
History Units 1/2 
Legal Studies Units 1/2 
Philosophy 1/2  

VCE 
VCE 
VCE 
VCE 
VCE 
VCE 

Year 
Year 
Year 
Year 
Year 
Year 

12 Accounting Units 3/4  
Business Management Units 3/4  
History Units 3/4  
Legal Studies Units 3/4  

VCE 
VCE 
VCE 
VCE 

Year 
Year 
Year 
Year 
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Judaic Studies 
 
The Judaic Studies faculty offers the following programmes in Years 7-12. 
 

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Judaic Studies 
Judaic Studies Bilingual 
Master Talmud 

C 
C 
E 

Year 
Year 
Year 

8 Judaic Studies 
Judaic Studies Bilingual 
Master Talmud 

C 
C 
E 

Year 
Year 
Year 

9 Judaic Studies 
Judaic Studies Text  
Israel Studies 
Master Talmud 

C 
C 
E 
E 

Year 
Year 

Semester 
Year 

10 Judaic Studies 
Judaic Studies Text  
Holocaust Studies 
The Art of the Scribe 
Master Talmud 

C 
C 
E 
E 
E 

Year 
Year 

Semester 
Semester 

Year 

11 Religion and Society Units 1/2  VCE Year 

12 Religion and Society Units 3/4  VCE Year 
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Mathematics 
 
The Mathematics faculty offers the following programmes in Years 7-12. 
  

Year Programmes Core (C) Elective (E)  VCE Duration 

7 Maths 
Maths Support 
Maths Extension 

C 
C 
C 

Year 
Year 
Year 

8 Maths 
Maths Support 
Accelerated Maths 

C 
C 
C 

Year 
Year 
Year 

9 Maths 
Maths Support 
Accelerated Maths 

C 
C 
C 

Year 
Year 
Year 

10 Maths (Pre-General) 
Maths (Pre-Methods) 
Foundation Mathematics Units 1/2  
Mathematical Methods Units 1/2     

C 
C 

VCE 
VCE 

Year 
Year 
Year 
Year 

11 General Mathematics Units 1/2  
General Mathematics Units 3/4  
Mathematical Methods Units 1/2  
Mathematical Methods Units 3/4  
Specialist Mathematics Units 1/2  

VCE 
VCE 
VCE 
VCE 
VCE 

Year 
Year 
Year 
Year 
Year 

12 General Mathematics Units 3/4  
Mathematical Methods Units 3/4  
Specialist Mathematics Units 3/4  

VCE 
VCE 
VCE 

Year 
Year 
Year 
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Performing Arts  
 

Aims  
The Arts enable students to develop their creative and expressive capacities by learning about the 
different practices, disciplines and traditions that have shaped the expression of culture locally, nationally 
and globally. Students are both the artist and audience in the Arts. They make and respond and learn to 
appreciate the specific ways this occurs in different disciplines. 
 
Programmes offered by the Performing Arts Faculty  
 

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Classroom Music C Year 

8 Drama 
Music Performance 

E 
E 

Semester 
Semester 

9 Drama 
Music Performance 
Script and Production 

E 
E 
E 

Semester 
Semester 
Semester 

10 Drama 
Music Performance 

E 
E 

Semester 
Semester 

11 Music Performance 1/2  
Theatre Studies 1/2 

VCE 
VCE 

Year 
Year 

12 Music Contemporary Performance 3/4  
Music Repertoire Performance 3/4  
Theatre Studies  3/4  

VCE 
VCE 
VCE 

Year 
Year 
Year 
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Health and Physical Education 
 
The Health and Physical Education faculty offers the following programmes in Years 7-12. 
  

Year Programmes Core (C) Elective (E) VCE Duration 

7 Health and Physical Education C Year 

8 Health and Physical Education C Year 

9 Physical Education 
Health  
Coaching and Performance 
Outdoor Education 

C 
C 
E 
E 

Year 
Semester 
Semester 
Semester 

10 Physical Education 
PE - Exercise Physiology (Semester 1) 
PE - Peak Performance (Semester 2) 
HHD - Step up to Health and Human 

Development (Semester 1) 
HHD - Global Health and Human 

Development (Semester 2) 

C 
E 
E 
E 
E 
E 

Year 
Semester 
Semester 
Semester 
Semester 
Semester 

11 Health and Human Development 1/2  
Health and Human Development 3/4 
Physical Education Units 1/2  
Physical  Education Units 3/4  

VCE 
VCE 
VCE 
VCE 

Year 
Year 
Year 
Year 

12 Health and Human Development 3/4 
Physical  Education Units 3/4  

VCE 
VCE 

Year 
Year 
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Design and Technology 
 
The Design and Technology faculty offers the following programmes in Years 7-12. 
  

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Design Technology C 
 

Semester 

8 Design Technology C 
 

Semester 

9 Robotics and Coding 
Textiles and Fashion Design 
Visual Communication Design 

E 
E 
E 

Semester 
Semester 
Semester 

10 Robotics and Coding 
Visual Communication Design 

E 
E 

Semester 
Semester 

11 Visual Communication Design 1/2  
 

VCE 
 

Year 

12 Visual Communication Design 3/4 VCE 
 

Year 
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Science 
 
The Science faculty offers the following programmes in Years 7-12. 
  

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Mainstream Science 
Bilingual Science 

C 
C 

Year 
Year 

8 Mainstream Science 
Bilingual Science 
Forensic Science 

C 
C 
E 

Year 
Year 

Semester 

9 Mainstream Science 
Climate Change Activist@Scopus 
What on Earth? 

C 
E 
E 

Year 
Semester 
Semester 

10 Mainstream 
Biotechnology​ 
Life, Universe, Everything   
Psychology - Forensic and Social 

Psychology (Semester 1)​  
Psychology - Sport and Clinical 

Psychology (Semester 2) 
STEM 

C 
E 
E 
E 
E 
E 

Year 
Semester 
Semester 
Semester 
Semester 
Semester 

11 Biology 1/2 
Chemistry 1/2 
Physics 1/2 
Psychology 1/2 

VCE 
VCE 
VCE 
VCE 

Year 
Year 
Year 
Year 

12 Biology 3/4  
Chemistry 3/4  
Physics 3/4  
Psychology 3/4  

VCE 
VCE 
VCE 
VCE 

Year 
Year 
Year 
Year 
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Visual Arts 
 
The Visual Arts faculty offers the following programmes in Years 7-12. 
  

Year Programmes Core (C) / Elective (E) / VCE Duration 

7 Visual Art (Including Painting and 
Drawing, Ceramics and Design) 

C Semester 

8 Visual Art (Incorporating Printmaking, 
Design, Painting and Drawing and 
Sculpture) 

C Semester 

9 Visual Art: 3D Art and Sculpture 
Visual Art: Painting and Drawing 

E 
E 

Semester 
Semester 

10 Media Studies: Film 
Photography 
Visual Art 

E 
E 
E 

Semester 
Semester 
Semester 

11 Art Creative Practice 1/2 ​
Media Studies 1/2  

VCE 
VCE 

Year 
Year 

12 Art Creative Practice 3/4 ​
Media Studies 3/4  

VCE 
VCE 

Year 
Year 
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Subject 
Descriptions 
Year 9 

 
Kehilla Project 
English 
Literacy Skills 
Hebrew 
Humanities 
Judaic Studies 
Mathematics 
Health 
Physical Education 
Sport 
Science 
Robotics and Coding 
Textiles and Fashion Design 
Visual Communication Design   
Literature 
Money Management 
Master Talmud 
Israel Studies 
Drama 
Script and Production  
Music Performance 
What on Earth? 
Climate Change Activist@Scopus 
Coaching and Performance 
Outdoor Education 
Visual Art: Painting and Drawing 
Visual Art: 3D Art and Sculpture 
The Ghost in the Machine 
When Disaster Strikes 
Yorta Yorta Beyachad  
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Kehilla Project​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
 
Rationale 
The Kehilla Project focuses on the development, implementation and evaluation of an action initiative 
that seeks to meet the needs of a particular community group. Forms of student-initiated action include 
direct service, indirect service, advocacy and research. Students typically begin the project in the first 
semester of Year 9 and complete the project in the second semester of Year 9. Projects have three key 
elements: the process journal, evidence of action and the report. Completed projects are exhibited in the 
school community. 
 
Aims 
The Kehilla Project should allow students to: 
●​ Engage in planning, implementing and evaluating action that attempts to address the need of a 

community; 
●​ Integrate their learning experiences from years 7 to 9; 
●​ Produce a truly personal and creative piecework that showcases the skills they have acquire; 
●​ Reflect on their learning and knowledge; 
●​ Move towards thoughtful and positive action; 
●​ Be equipped to achieve personal excellence in the VCE, VET and tertiary study; and 
●​ Develop confidence as lifelong learners. 
 
Content 
Unlike timetabled subjects, the Kehilla Project does not prescribe specific content. Rather, students are 
responsible for selecting appropriate skills and knowledge from relevant disciplines that will guide the 
initiated action to meet the needs of a selected community. 
 
Learning objectives 
The intended learning targets for the project are expressed as objectives. These reflect the various 
phases of the inquiry and are detailed below. 
 
Objective A – Investigating 
Students should: 
●​ Define a clear goal to address a need within a community based on personal interests. 
●​ Identify prior learning and subject-specific knowledge relevant to the project. 
●​ Demonstrate research skills. 
 
Objective B – Planning 
Students should: 
●​ Develop criteria for the product/outcome. 
●​ Plan and record the development process of the project. 
●​ Demonstrate self-management skills. 
 

Objective C – Taking action 
Students should: 
●​ Demonstrate action that meets the needs of the selected community, in accordance with the plan. 
●​ Demonstrate thinking skills. 
 
Objective D – Reflecting 
Students should: 
●​ Evaluate the quality of the service as action against the proposal. 
●​ Reflect on how completing the project has extended their knowledge. 
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Assessment 
Assessment criteria describe student achievement with respect to the objectives. There are four 
assessment criteria which address the various phases of the inquiry. Each criterion assesses at least 
one element of the project on a 0-8 scale. Students can achieve a maximum score of 32 points for the 
project. 
 
Criterion​ ​ ​ ​ ​ Maximum Points 
A.​ Investigating ​ ​ ​ ​ ​ 8 
B.​ Planning​ ​ ​ ​ ​ ​ 8 
C.​ Taking action​ ​ ​ ​ ​ 8 
D.​ Reflecting​​ ​ ​ ​ ​ 8 
 
Total​ ​ ​ ​ ​ ​ ​ 32 
 
Satisfactory Completion 
Students need to achieve a minimum of 13 points for a satisfactory outcome. 
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English​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: English 
 
Rationale 
The study of English is central to the learning and development of all young Australians. It helps create 
confident communicators, imaginative thinkers and informed citizens. It is through the study of English 
that individuals learn to analyse, understand, communicate and build relationships with others and with 
the world around them. The study of English helps young people develop the knowledge and skills 
needed for education, training and the workplace. It helps them become ethical, thoughtful, informed and 
active members of society and plays an important part in developing the understanding, attitudes and 
capabilities of those who will take responsibility for Australia’s future. 
 
Although Australia is a linguistically and culturally diverse country, participation in many aspects of 
Australian life depends on effective communication in Standard Australian English. In addition, 
proficiency in English is invaluable globally. The English curriculum contributes both to nation-building 
and to internationalisation, including Australia’s links to Asia. 
 
Aims 
The English curriculum aims to ensure that students: 

●​ learn to listen to, read, view, speak, write, create and reflect on increasingly complex and 
sophisticated spoken, written and multimodal texts across a growing range of contexts with 
accuracy, fluency and purpose 

●​ appreciate, enjoy and use the English language in all its variations and develop a sense of its 
richness and power to evoke feelings, convey information, form ideas, facilitate interaction with 
others, entertain, persuade and argue 

●​ understand how Standard Australian English works in its spoken and written forms and in 
combination with non-linguistic forms of communication to create meaning 

●​ develop interest and skills in inquiring into the aesthetic aspects of texts, and develop an 
informed appreciation of literature. 

 
Structure 
The English curriculum is organised by language modes and strands. There are three language modes 
which are interrelated and these are Reading and Viewing, Writing, and Speaking and Listening. The 
three strands are Language, Literature, and Literacy. 
 
Achievement Standards 
Reading and Viewing 
By the end of Level 9,  

●​ Students analyse the ways that text structures can be manipulated for effect.  
●​ Students analyse and explain how images, vocabulary choices and language features distinguish 

the work of individual authors.  
●​ Students evaluate and integrate ideas and information from texts to form their own 

interpretations.  
●​ Students select evidence from the text to analyse and explain how language choices and 

conventions are used to influence an audience. 
 

Writing 
●​ Students understand how to use a variety of language features to create different levels of 

meaning.  
●​ Students understand how interpretations can vary by comparing their responses to texts to the 

responses of others.  
●​ In creating texts students demonstrate how manipulating language features and images can 

create innovative texts.  
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●​ Students create texts that respond to issues interpreting and integrating ideas from other texts.  
●​ Students edit for effect, selecting vocabulary and grammar that contribute to the precision and 

persuasiveness of texts and using accurate spelling and punctuation. 
 

Speaking and Listening 
●​ Students listen for ways texts position an audience.  
●​ Students understand how to use a variety of language features to create different levels of 

meaning.  
●​ Students understand how interpretations can vary by comparing their responses to texts to the 

responses of others.  
●​ In creating texts, students demonstrate how manipulating language features and images can 

create innovative texts.  
●​ Students create texts that respond to issues, interpreting and integrating ideas from texts.  
●​ Students make presentations and contribute actively to class and group discussions, comparing 

and evaluating responses to ideas and issues. 
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Year 9 Literacy Skills​​ ​ ​ ​ ​ ​  
Faculty: Student Services​ ​ ​ ​ ​ ​ ​  
 
Rationale 
Literacy Support will be offered to those students who have significant difficulties acquiring English skills. 
These selected students will attend regular English classes with their Year 9 group, as well as an 
additional five literacy lessons per fortnight.  Literacy Skills classes will take place during an elective 
time, however students are also able to participate in another elective of choice.  The students will 
continue to learn Hebrew.  

The Literacy Skills elective provides students with an opportunity to review, practise, consolidate and 
improve their written, comprehension, thinking, grammar and punctuation skills. 
 
Aims 
●​ Learn the skills of writing, reading, speaking and listening for effective communication and develop 

the skills associated with writing in different styles and for various purposes. 
●​ Develop strategies to interpret and analyse different texts. 
●​ Explore techniques for constructing a written analysis of an argument and present a reasoned point 

of view. 
●​ Improve reading comprehension skills and develop higher order thinking skills. 
●​ Develop a wider vocabulary. 
●​ Provide more time to explore the class texts being studied in regular English class. 
●​ Revise and practice English grammar and punctuation. 
●​ Develop positive listening and oral skills. 
 
 
Structure 
The English curriculum is organised by language modes and strands. 
 
 
Content 

●​ Having the background knowledge needed to understand texts 
●​ Developing a deeper understanding of writing conventions 
●​ Being able to work out the meanings of a text by inferring, questioning and summarising 
●​ Linking language and developing academic language 
●​ Expanding vocabulary and parts of speech 
●​ Structuring an analytical writing piece 
●​ Understanding the conventions of descriptive writing  
●​ Developing editing and proofreading skills. 
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Hebrew​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Hebrew 
 
Rationale 
Hebrew is the official language of the state of Israel, the homeland of the Jewish people. Learning 
Hebrew is a priceless intellectual challenge for the students; it deepens students’ knowledge and 
broadens their horizons as thinkers and creators. In the Hebrew department we concentrate on 
developing the students’ communication skills in Hebrew, reflecting the importance of the contribution of 
the Hebrew language to building strong connections to Israel and Jewish identity. Our curriculum targets 
the same general criteria of learning languages. 
 
Aims  
The Languages curriculum aims to develop the knowledge, understanding and skills to ensure that 
students: 

●​ communicate in the language they are learning 
●​ understand the relationship between language, culture and learning 
●​ develop intercultural capabilities 
●​ understand themselves as communicators. 

 
Structure 
The Hebrew curriculum recognises that there are different entry points into language learning across 
F–10, which reflects current language teaching practice. 
There are two possible learning sequences: 

●​ F–10 sequence for students who begin to learn the language in primary school and continue 
to Year 10. 

●​ 7–10 sequence for students who begin to learn the language in Year 9. 

The content descriptions of the Languages curriculum F–10 are organised through two interrelated 
strands. The two strands are Communicating and Understanding. Each strand contains several 
sub-strands. 
 
Achievement standards:  
 For F–10 Sequence: 

●​ By the end of Level 4, students interact with the teacher and peers to share personal information 
about aspects of their lives, such as experiences, everyday routines and leisure activities. 
Students use key grammatical forms and structures in simple spoken and written texts, such as 
word order, singular and plural forms of regular nouns and adjectives. 

●​ By the end of Level 6, students use spoken and written Hebrew to exchange personal information 
and describe people, places and ideas related to their personal experiences and social activities. 
Students use patterns of Hebrew pronunciation and intonation when interacting.  

●​ By the end of Level 8,  students use written and spoken Hebrew to initiate and sustain classroom 
interactions with others, to exchange views, and express feelings. They apply pronunciation and 
rhythm patterns in spoken Hebrew to a range of formats selected to suit audience and purpose. 
Students apply their knowledge of writing conventions, such as punctuation, to convey specific 
meaning in a range of texts.  

●​ By the end of Level 10, students use written and spoken Hebrew to initiate, sustain and extend 
formal and informal interactions with the teacher, peers and others in a range of settings. They 
use language spontaneously to respond to others, seek and give advice, share opinions on social 
issues etc. Students convey information and perspectives using different text types and modes of 
presentation to suit different contexts and audiences and to achieve different purposes. They 
apply their understanding of complex pronunciation and writing conventions to enhance meaning 
and aesthetic effect.   
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7–10 Sequence  
●​ By the end of Level 2, students interact with the teacher and peers to exchange information about 

themselves, their family and friends and initiate interactions by asking and responding to 
questions. Students identify letters of the Hebrew alphabet and join some letters to form  simple 
sentences.  

●​ By the end of Level 4, students interact with the teacher and peers to share personal information 
about aspects of their lives, such as experiences, everyday routines and leisure activities. 
Students use key grammatical forms and structures in simple spoken and written texts, such as 
word order, singular and plural forms of regular nouns and adjectives.  
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Humanities​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Humanities 
 
History 
 
Rationale 
History is a disciplined process of investigation into the past that develops students' curiosity and 
imagination. Awareness of history is an essential characteristic of any society, and historical knowledge 
is fundamental to understanding ourselves and others. It promotes the understanding of societies, 
events, movements and developments that have shaped humanity from earliest times. It helps students 
appreciate how the world and its people have changed, as well as the significant continuities that exist to 
the present day. 
 
Aims 
To ensure that students develop: 

●​ interest in, and enjoyment of, historical study for lifelong learning and work, including their 
capacity and willingness to be informed and active citizens; 

●​ knowledge, understanding and appreciation of the past and the forces that shape societies, 
including Australian society; 

●​ understanding and use of historical concepts and skills, including sequencing chronology, 
using historical sources as evidence, identifying continuity and change,  analysing cause and 
effect and determining historical significance; and 

●​ capacity to undertake historical inquiry, including skills in the analysis and use of sources, and 
in explanation and communication of arguments. 

 
Structure 
History is organised by two strands: Historical Concepts and Skills and Historical Knowledge.  Historical 
Concepts and Skills are fundamental to the discipline of history and provide a structure for the 
development of historical understanding. 
 
Achievement standards 

●​ By the end of Level 10, students refer to significant events, the actions of individuals and groups, 
and beliefs and values to identify and evaluate the patterns of change and continuity over time. 

●​ They analyse the causes and effects of events and developments and explain their significance. 
●​ They explain the context for people’s actions in the past.  
●​ Students evaluate the significance of events and analyse the developments from a range of 

perspectives.  
●​ They evaluate the different interpretations of the past and recognise the evidence used to support 

these interpretations. 
●​ Students sequence events and developments within a chronological framework, and identify 

relationships between events across different places and periods of time.  
●​ They locate and select historical sources and identify their origin, purpose and content features. 
●​ Students explain the context of these sources to identify motivations, values and attitudes.  
●​ They compare and contrast historical sources and evaluate their accuracy, usefulness and 

reliability.  
●​ Students analyse the different perspectives of people in the past and evaluate how these 

perspectives are influenced by the significant events, ideas, location, beliefs and values.  
●​ They evaluate different historical interpretations and contested debates.  
●​ Students construct and communicate an argument about the past using a range of reliable 

sources of evidence. 
●​  In developing these texts and organising and presenting their arguments, they use historical 

terms and concepts, evidence identified in sources, and they use consistent referencing of these 
sources. 
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Judaic Studies​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Jewish Studies 
 
Rationale 
The Jewish Studies faculty is committed to engaging students, fostering a love of Judaism and creating a 
sense of belonging within the community for each student, with an emphasis on respect and care for 
others. The school’s philosophy and practice is driven by the importance of developing a positive sense 
of Jewish identity with the vision to imbue within students a desire to further their Jewish learning. 
Learning is an overriding priority and students are encouraged to deepen their understanding and 
appreciation of the diversity, riches and complexities of Jewish history, traditions, core beliefs and 
practices. The approach to Jewish Studies is to empower students to be active members of the 
community. Jewish education must be both relevant and practical with a respect for past and present. 
 
The Jewish Studies Faculty pursues high academic standards while taking into account individual 
student needs. Approaching traditional Jewish study in a modern way relies on using a wide range of 
resources and creating a wide variety of experiences to engage and extend students. The Jewish 
Studies curriculum is dynamic,  up to date with technology and demonstrates best teaching practice. 
 
Aims 
The College’s Mission Statement is to “provide Jewish learning, values and experiences, within a 
Modern Orthodox and Zionist framework, that enable each student to make an informed choice as to the 
meaning of their Jewish identity”. The school’s philosophy and practice reflect the belief of the Jewish 
tradition that learning is an overriding priority for a full Jewish life and is necessary for students to arrive 
at their own understanding of their Jewish identity in the modern world. 
 
Structure 
The curriculum is organised by four main disciplines of Jewish study: Tanach, Jewish History, Israel 
Studies and Toshba (Jewish Law). These subjects provide an excellent foundation for the VCE subject of 
Religion and Society. 
 
Content 
Tanach: Megillat Ruth 

●​ The Tanach component of the curriculum aims at familiarising students with the range of literature 
contained in the Bible. The importance of Tanach education lies in its unique place as the 
foundational text of the Jewish people’s religion, history and culture. Through the study of Tanach 
students can learn the norms, values and ethics which make up the basis of the Jewish religious 
tradition. They learn the narratives that expose them to the major personalities, and the 
nation-forming events of the Jewish people. 

●​ Emphasis is placed on the acquisition of skills necessary to examine and analyse Biblical texts in 
an in-depth and engaging manner. 

●​ The text studied in year 9 is Megillat Ruth 

Toshba: Jewish Ways in Death and Mourning 
●​ Toshba is an acronym of the Hebrew words, “Torah she b’al Peh” which means the Oral Law. This 

term refers to the vast body of law and lore, which has developed alongside the Written Law of 
the Bible. Toshba is therefore concerned with the living tradition of Judaism. 

●​ The Toshba component of the curriculum is intended to begin to acquaint students with the great 
texts of the oral tradition, to develop the skills necessary for reading and analysing them, and to 
enable students to make use of Jewish learning in developing their own perspectives on 
important life issues. 

●​ Short extracts from the oral tradition such as Talmud, Midrash and Codes of Jewish Law form the 
basis of a close analysis of texts relevant to the particular topic being studied. 
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●​ Students will engage in an introductory unit on the origin and structure of Jewish classical texts: 
Written Torah; Oral Torah; Halacha; Talmud; Midrash; Commentaries; Codes of Jewish Law; 
Responsa 

●​ Topics studied include:  the Jewish Life Cycle, looking at laws around death and mourning. This 
will be explored through Biblical and Rabbinic texts, as well as significant rituals and values in 
Judaism. 

Jewish History: From Homeland to Diaspora 
●​ The Jewish History component of the curriculum aims to develop pride in the Jewish identity of 

students through studying the history of the Jewish people.  It is intended to impart to students an 
awareness and appreciation of the Jewish past and links to Jewish life today. Students will be 
encouraged to develop research skills using primary and secondary sources.  The analysis and 
interpretation of events and documents is central to the course. 

●​ Topics studied include: from Homeland to Diaspora: Jews moving from Eretz Yisrael to 
establishing diaspora communities, the rise and spread of Christianity, Jews in Christian Europe 
during the Middle Ages, the rise and spread of Islam, the Golden Age of Spanish Jewry, The 
Reconquista. 

Israel Studies: Early Zionism 
●​ The Israel Studies component of the curriculum aims to deepen the personal identification of our 

students with the State of Israel. It is recognised that students need to gain insight into, and 
understanding of, the many complexities of Israeli society in order to be able to participate in a 
meaningful engagement with the modern state. 

●​ Students will analyse early Zionist thinker’s visions and determine for themselves their 
significance in Jewish history and relevance today. Their research into Early Zionism and 
historical factors at the time will enrich their experiences on the Year 9 Zionist Camp. 

●​ Topics studies include: historical factors leading to the birth and growth of Modern Zionism, early 
Zionist thinkers and their visions, challenges Zionists faced in Palestine and the impact of Zionist 
ideologies today. 
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Mathematics​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Mathematics 
 
Rationale 
Mathematics provides students with access to important mathematical ideas, knowledge and skills that 
they will draw on in their personal and work lives. The curriculum also provides students, as life-long 
learners, with the basis on which further study and research in mathematics and applications in many 
other fields are built. 
 
The Mathematics curriculum focuses on developing increasingly sophisticated and refined mathematical 
understanding, fluency, reasoning, modelling and problem-solving. These capabilities enable students to 
respond to familiar and unfamiliar situations by employing mathematics to make informed decisions and 
solve problems efficiently. 
 
Aims 
The Mathematics curriculum aims to ensure that students: 

●​ develop useful mathematical and numeracy skills for everyday life, work and as active and critical 
citizens in a technological world; 

●​ see connections and apply mathematical concepts, skills and processes to pose and solve 
problems in mathematics and in other disciplines and contexts; 

●​ acquire specialist knowledge and skills in mathematics that provide for further study in the 
discipline; and 

●​ appreciate mathematics as a discipline – its history, ideas, problems and applications, aesthetics 
and philosophy. 

 
Structure 
The curriculum is organised by the six strands of Number, Algebra, Measurement, Space, Statistics and 
Probability. 
  
Achievement standards 
Number 

●​ Students recognise and use rational and irrational numbers to solve problems. 
  
Algebra 

●​ Students extend and apply the exponent laws with positive integers and the zero exponent to 
variables. 

●​ Students expand binomial products and factorise monic quadratic expressions. 
●​ Students find the distance between 2 points on the Cartesian plane, sketch linear graphs and find 

the gradient and midpoint of a line segment. 
●​ Students use mathematical modelling to solve problems involving change, including simple 

interest in financial contexts and change in other applied contexts, choosing to use linear and 
quadratic functions. 

●​ Students graph quadratic functions and use null factor law to solve monic quadratic equations 
with integer roots algebraically. 

●​ Students investigate and describe the effects of variation of parameters on functions and 
relations, using digital tools where appropriate, and make connections between their graphical 
and algebraic representations. 

  
Measurement 

●​ Students apply formulas to solve problems involving the surface area and volume of right prisms, 
cylinders and composite shapes. 

●​ Students solve problems involving ratio, similarity and scale in two-dimensional situations. They 
determine percentage errors in measurements. 
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●​ Students apply Pythagoras’ theorem and use trigonometric ratios to solve problems involving 
right-angled triangles. 

●​ Students use mathematical modelling to solve practical problems involving direct and indirect 
proportion, ratio and scale, evaluating the model and communicating their methods and findings. 

●​ Students express small and large numbers in scientific notation. 
  
Space 

●​ Students apply the enlargement transformation to images of shapes and objects, and interpret 
results. 

●​ Students design, use and test algorithms based on geometric constructions or theorems. 
  
Statistics 

●​ Students compare and analyse the distributions of multiple numerical data sets, choose 
representations, describe features of these data sets using summary statistics and the shape of 
distributions, and consider the effect of outliers. 

●​ Students explain how sampling techniques and representation can be used to support or 
question conclusions or to promote a point of view. 

  
Probability 

●​ Students determine sets of outcomes for two-step chance experiments and represent these in 
various ways. 

●​ Students assign probabilities to the outcomes of two-step chance experiments. 
●​ Students design and conduct experiments or simulations for combined events using digital tools. 
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Health ​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Health & Physical Education​  
​ ​ ​ ​ ​  
Rationale 
The program explores many of the life experiences dealt with by all teenagers as they navigate the often 
challenging years of adolescence. Students will look at developing their communication and listening 
skills, they will explore areas of their life that can impact upon their self-esteem, self-discipline and their 
ability to self-reflect. Students will discuss and analyse peer relationships and consider the importance of 
healthy family relationships. The development of critical thinking skills and decision making into an 
exploration of legal and illicit drugs through discussions and research based activities.  

The course provides students with many opportunities to discuss and consider the many and varied 
challenges of being a teenager and how high school students may choose to deal with life’s obstacles 
via both small and large group discussions, written reflections and tasks, and small group research 
activities.  
 
Aims 
●​ To provide learning experiences that engage students in different learning styles. 
●​ To encourage positive social behaviours. 
●​ To develop self-discipline. 
●​ To improve communication and listening skills. 
●​ To reinforce the importance of responsible behaviour while considering the alternatives and 

consequences of good and potentially bad judgement calls. 
●​ To explore and appreciate the importance of relationships. 
●​ To develop the art of immediate and/or considered decision-making. 
●​ To become familiar with common drugs including alcohol, smoking and some illicit drugs. 
 
Content 
●​ Communication 
●​ Sexual Health 
●​ Peer & family relationships 
●​ Decision making 
●​ Drug education 
 
Achievement standards:  
On completion of this elective students should be able to:  

●​ Demonstrate effective verbal, non verbal and digital communication skills in a range of health 
related contexts  

●​ Apply active listening and assertiveness skills in role-play and real-life scenarios. 
●​ Analyse the influence of peers, family, and cultural norms on relationship values, expectations, 

and behaviours. 
●​ Evaluate influences (such as peer pressure, media, and societal norms) on health decisions. 
●​ Explain the short- and long-term effects of legal and illegal drugs on physical, social, and 

emotional health. 
●​ Demonstrate an understanding of physical, emotional, and social changes during adolescence 

and their impact on relationships 
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Physical Education​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Health and Physical Education 
 
Rationale 
Physical Education is the key learning area in the curriculum that focuses explicitly on developing 
movement skills and concepts students require to participate in physical activities with competence and 
confidence. The knowledge, understanding, skills and dispositions students develop through movement 
in Physical Education encourage ongoing participation across their lifespan and in turn lead to positive 
health outcomes. Movement competence and confidence is seen as an important personal and 
community asset to be developed, refined and valued. 
 
Aims 
Health and Physical Education aims to develop the knowledge, understanding and skills to enable 
students to: 

●​ acquire, apply and evaluate movement skills, concepts and strategies to respond confidently, 
competently and creatively in a variety of physical activity contexts and settings; 

●​ engage in and enjoy regular movement-based learning experiences and understand and 
appreciate their significance to personal, social, cultural, environmental and health practices and 
outcomes; and 

●​ analyse how varied and changing personal and contextual factors shape understanding of, and 
opportunities for, health and physical activity locally, regionally and globally. 

 
Structure 
The Physical Education curriculum focuses on the Movement and Physical Activity strand. 
 
Achievement Standards 

●​ Students propose and evaluate interventions to improve fitness and physical activity levels in 
their communities.  

●​ They examine the role physical activity has played historically in defining cultures and cultural 
identities.  

●​ They explain the importance of cooperation, leadership and fair play across a range of movement 
contexts.  

●​ They apply and transfer movement concepts and strategies to new and challenging movement 
situations.  

●​ They apply criteria to make judgments about and refine their own and others’ specialised 
movement skills and movement performances.  

●​ They work collaboratively to design and apply solutions to movement challenges.  
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Sport​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty:  Sport 
 
Aims 
●​ To challenge the student body through physical and team activities; 
●​ To provide a program designed to cater for the student’s physical needs; 
●​ To develop social and communication skills; 
●​ To provide students with an organised program that will give them a worthwhile and structured 

alternative to their academic studies; 
●​ To provide a program that will positively impact upon the student’s health and well-being and 

therefore directly improve their ability to concentrate while studying; 
●​ To experience the inherent benefits of being a member of a team; 
●​ To experience the responsibilities associated with being a member of a team; 
●​ To present students with the opportunity to represent their school; and 
●​ To develop camaraderie between students and schools within the Eastern Independent Schools of 

Melbourne Sporting Association. 

Content 
EISM sports available to students for Terms 1 – 4: 
●​ Badminton  
●​ Basketball  
●​ Football  
●​ Hockey  
●​ Indoor Cricket  
●​ Ultimate Frisbee  
●​ Indoor Cricket  
●​ Indoor Soccer  
●​ Lawn Bowls  

 

●​ Netball  
●​ Soccer  
●​ Softball  
●​ Table Tennis  
●​ Tennis  
●​ Touch Rugby 
●​ Ultimate Frisbee  
●​ Volleyball  

 
Structure of Program 
Students are involved in two compulsory periods of Sport each week. At the start of each term they are 
expected to “try out” for one of the eight EISM sports on offer. All students will be allocated to a squad for 
each sport.  
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Science​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Core) 
Faculty: Science 
 
Rationale 
Science provides an empirical way of answering interesting and important questions about the biological, 
physical and technological world. Science is a dynamic, collaborative and creative human endeavour 
arising from our desire to make sense of our world by exploring the unknown, investigating universal 
mysteries, making predictions and solving problems. Science knowledge is contestable and is revised, 
refined and extended as new evidence arises. 
 
The Science curriculum provides opportunities for students to develop an understanding of important 
scientific concepts and processes, the practices used to develop scientific knowledge, the contribution of 
science to our culture and society, and its applications in our lives. The curriculum supports students to 
develop the scientific knowledge, understandings and skills to make informed decisions about local, 
national and global issues and to participate, if they so wish, in science-related careers. 
 
Aims 
The Science curriculum aims to ensure that students develop: 

●​ an interest in science as a means of expanding their curiosity and willingness to explore, ask 
questions about and speculate on the changing world in which they live; 

●​ an understanding of the vision that science provides of the nature of living things, of the Earth 
and its place in the cosmos, and of the physical and chemical processes that explain the 
behaviour of all material things; 

●​ an understanding of the nature of scientific inquiry and the ability to use a range of scientific 
inquiry methods, including questioning, planning and conducting experiments and investigations 
based on ethical principles, collecting and analysing data, evaluating results, and drawing critical, 
evidence-based conclusions; 

●​ an ability to communicate scientific understanding and findings to a range of audiences, to justify 
ideas on the basis of evidence, and to evaluate and debate scientific arguments and claims; 

●​ an ability to solve problems and make informed, evidence-based decisions about current and 
future applications of science while taking into account ethical and social implications of 
decisions; 

●​ an understanding of historical and cultural contributions to science as well as contemporary 
science issues and activities and an understanding of the diversity of careers related to science; 

●​ a solid foundation of knowledge of the biological, chemical, physical, Earth and space sciences, 
including being able to select and integrate the scientific knowledge and methods needed to 
explain and predict phenomena, to apply that understanding to new situations and events, and to 
appreciate the dynamic nature of science knowledge. 

 
Structure 
Science comprises 3 interrelated strands: 

●​ Science as a Human Endeavour 
●​ Science Understanding 
●​ Science Inquiry. 

Together, the 3 strands provide students with understanding, knowledge and skills through which they can 
develop a scientific view of the world. Students are challenged to explore science and its concepts, nature 
and uses through clearly described inquiry practices. 

 
​
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Achievement standards 
●​ Students explain how scientific knowledge is used in decision making and develops from many 

people’s contributions. They discuss how scientific understandings, discoveries and inventions 
affect peoples’ lives.  

●​ They compare observable changes to materials and classify these changes as reversible or 
irreversible. 

●​ They explain everyday phenomena associated with the absorption, reflection and refraction of 
light. 

●​ They compare different ways in which energy can be transformed from one form to another. 
●​ They construct electric circuits and distinguish between open and closed circuits.  
●​ They analyse how structural and behavioural adaptations of living things enhance their survival, 

and predict and describe the effect of environmental changes on individual living things. 
●​ They understand the basic nature of chemical reactions.. 
●​ Students follow procedures to develop questions that they can investigate and design 

investigations into simple cause-and-effect relationships. When planning experimental methods, 
they identify and justify the variables they choose to change and measure in fair tests.  

●​ They make predictions based on previous experiences or general rules, identify and manage 
potential safety risks. They make and record accurate observations as tables, diagrams or 
descriptions.  

●​ They organise data into tables and graphs to identify and analyse patterns and relationships. 
They compare patterns in data with their predictions when explaining their findings.  

●​ They suggest where improvements to their experimental methods or research could improve the 
quality of their data.  

●​ They refer to data when they report findings and use appropriate representations and simple 
reports to communicate their ideas, methods, findings and explanations. 
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Robotics and Coding​​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Design and Technology 
 
Rationale 
In an increasingly technological and complex world, it is important for students to develop knowledge and 
confidence to critically analyse and respond creatively to design challenges. Technologies can play a 
crucial role in both enriching and transforming societies, and in the management of natural and 
constructed environments. 
 
Through Design and Technologies, students plan and manage projects from conception to realisation. 
They apply design and systems thinking and design processes to investigate ideas, generate and refine 
ideas, plan and manage, produce and evaluate designed solutions. They develop a sense of pride, 
satisfaction and enjoyment from their ability to create innovative designed solutions. 
 
Aims 
Design and Technologies aims to develop the knowledge, understanding and skills to ensure that 
students: 

●​ become critical users of technologies, and designers and producers of designed solutions; 
●​ can investigate, generate and critique designed solutions for sustainable futures; 
●​ use design and systems thinking to generate innovative and ethical design ideas, and 

communicate these to a range of audiences; 
●​ create designed solutions suitable for a range of contexts by creatively selecting and safely 

manipulating a range of materials, systems, components, tools and equipment; 
●​ learn how to transfer the knowledge and skills from design and technologies to new situations, and 
●​ understand the roles and responsibilities of people in design and technologies occupations, and 

how they contribute to society. 
 
Structure 
The Design and Technologies curriculum is organised by the three related strands of Technologies and 
Society, Technological Contexts, and Creating Design Solutions. 
 

Technologies and Society 
The Technologies and Society strand focuses on how people use and develop technologies. It 
takes into account economic, environmental, ethical, legal, aesthetic and functional factors, and 
the impact of technologies on individuals, families, local, regional and global communities, and 
the environment. 
 
Technologies Contexts 
The Technologies Contexts strand focuses on the characteristics and properties of technologies 
contexts, and how they can be used to create innovative designed solutions.  
Materials and technologies specialisations explore a broad range of traditional, contemporary and 
emerging materials, and specialist areas that involve an extensive use of technologies. Students 
learn to make ethical and sustainable decisions about designed solutions and processes by 
learning about and working with materials and production processes. 
 
Creating Designed Solutions 
The Creating Designed Solutions strand is based on the major aspects of design thinking, design 
processes and production processes. The content descriptions in this strand reflect a design 
process and would typically be addressed through a design brief. 
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Creating Designed Solutions is organised by five sub-strands: 
 
Investigating – students critique, explore and investigate needs and opportunities, reflecting on 
how the choices they make have implications for the individual, society and the environment. 
Generating – students develop and communicate ideas for a range of audiences. Students make 
choices, weigh up options, consider alternatives and document the various design ideas and 
possibilities. 
Producing – students apply a variety of skills and techniques to make designed solutions to 
meet specific purposes and user needs. They apply knowledge about components and materials, 
including their characteristics and properties, to ensure their suitability. Students learn about the 
importance of adopting safe work practices. They develop accurate production skills to achieve 
quality designed solutions. 
Evaluating – students evaluate and make judgments throughout a design process, about the 
quality and effectiveness of their designed solutions and others. They determine effective ways to 
test and judge their designed solutions and reflect on processes used and how they could 
transfer what they have learnt to other design opportunities. 
Planning and managing – students learn to plan and manage time, along with other resources, 
to effectively create designed solutions. Working individually and collaboratively, students’ 
progress from planning steps in a project, through to more complex project management 
activities that consider factors such as cost, risk and quality control. 

 
Achievement standards 
By the end of Year 9 students will be approaching these standards: 

●​ Students explain how people working in design and technologies occupations consider factors 
that impact on design decisions and the technologies used to create designed solutions. 

●​ They identify the changes necessary to design solutions to realise preferred futures they have 
described. 

●​ When creating designed solutions for identified needs or opportunities students evaluate the 
features of technologies and their appropriateness for purpose for one or more of the 
technologies contexts. 

●​ Students create designed solutions for each of the prescribed technologies contexts based on a 
critical evaluation of needs or opportunities. 

●​ They establish detailed criteria for success, including sustainability considerations, and use these 
to evaluate their ideas and design solutions and processes. 

●​ They generate and connect design ideas and processes of increasing complexity and justify 
decisions. Students communicate and document projects, including marketing for a range of 
audiences. 

●​ They independently and collaboratively apply sequenced production and management plans 
when producing designed solutions, making adjustments to plans when necessary. 

●​ They select and use appropriate technologies skilfully and safely to produce quality designed  
 

Content taught in this course 
●​ Components of a robotic system. 
●​ Robots in our lives. 
●​ Using Lego Mindstorms and EV3 system to build and program simple robots. 
●​ Introduction to the humanoid robot NAO robot and programming it using Choregraphe software 

and/or Python. 
●​ Using the BBC MicroBit microprocessor. 
●​ VEX Robotics and Coding system. 
●​ Understanding what coding is (the foundation of all technology). 
●​ The introductory steps of coding using Python. 
●​ The applications of coding in our life and how it’s used in industry. 
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Textiles and Fashion Design​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Design and Technology 
 
Rationale 
In an increasingly technological and complex world, it is important for students to develop knowledge and 
confidence to critically analyse and respond creatively to design challenges. Technologies can play a 
crucial role in both enriching and transforming societies, and in the management of natural and 
constructed environments. 
 
Through Design and Technologies, students plan and manage projects from conception to realisation. 
They apply design and systems thinking and design processes to investigate ideas, generate and refine 
ideas, plan and manage, produce and evaluate designed solutions. They develop a sense of pride, 
satisfaction and enjoyment from their ability to create innovative designed solutions. 
 
Aims 
Design and Technologies aims to develop the knowledge, understanding and skills to ensure that 
students: 

●​ become critical users of technologies, and designers and producers of designed solutions; 
●​ can investigate, generate and critique designed solutions for sustainable futures; 
●​ use design and systems thinking to generate innovative and ethical design ideas, and 

communicate these to a range of audiences; 
●​ create designed solutions suitable for a range of contexts by creatively selecting and safely 

manipulating a range of materials, systems, components, tools and equipment; 
●​ learn how to transfer the knowledge and skills from design and technologies to new situations; and 
●​ understand the roles and responsibilities of people in design and technologies occupations, and 

how they contribute to society. 
 
Structure 
The Design and Technologies curriculum is organised by the three related strands of Technologies and 
Society, Technological Contexts, and Creating Design Solutions. 
 

Technologies and Society 
The Technologies and Society strand focuses on how people use and develop technologies. It 
takes into account economic, environmental, ethical, legal, aesthetic and functional factors, and 
the impact of technologies on individuals, families, local, regional and global communities, and 
the environment. 
 
Technologies Contexts 
The Technologies Contexts strand focuses on the characteristics and properties of technologies 
contexts, and how they can be used to create innovative designed solutions.  
Materials and technologies specialisations explore a broad range of traditional, contemporary and 
emerging materials, and specialist areas that involve an extensive use of technologies. Students 
learn to make ethical and sustainable decisions about designed solutions and processes by 
learning about and working with materials and production processes. 
 
Creating Designed Solutions 
The Creating Designed Solutions strand is based on the major aspects of design thinking, design 
processes and production processes. The content descriptions in this strand reflect a design 
process and would typically be addressed through a design brief. 
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Creating Designed Solutions is organised by five sub-strands: 
 
Investigating – students critique, explore and investigate needs and opportunities, reflecting on 
how the choices they make have implications for the individual, society and the environment. 
Generating – students develop and communicate ideas for a range of audiences. Students make 
choices, weigh up options, consider alternatives and document the various design ideas and 
possibilities. 
Producing – students apply a variety of skills and techniques to make designed solutions to 
meet specific purposes and user needs. They apply knowledge about components and materials, 
including their characteristics and properties, to ensure their suitability. Students learn about the 
importance of adopting safe work practices. They develop accurate production skills to achieve 
quality designed solutions. 
Evaluating – students evaluate and make judgments throughout a design process, about the 
quality and effectiveness of their designed solutions and others. They determine effective ways to 
test and judge their designed solutions and reflect on processes used and how they could 
transfer what they have learnt to other design opportunities. 
Planning and managing – students learn to plan and manage time, along with other resources, 
to effectively create designed solutions. Working individually and collaboratively, students’ 
progress from planning steps in a project, through to more complex project management 
activities that consider factors such as cost, risk and quality control. 

 
Achievement standards 
By the end of Year 9 students will be approaching these standards: 

●​ Students explain how people working in design and technologies occupations consider factors 
that impact on design decisions and the technologies used to create designed solutions. 

●​ They identify the changes necessary to design solutions to realise preferred futures they have 
described. 

●​ When creating designed solutions for identified needs or opportunities students evaluate the 
features of technologies and their appropriateness for purpose for one or more of the 
technologies contexts. 

●​ Students create designed solutions for each of the prescribed technologies contexts based on a 
critical evaluation of needs or opportunities. 

●​ They establish detailed criteria for success, including sustainability considerations, and use these 
to evaluate their ideas and design solutions and processes. 

●​ They generate and connect design ideas and processes of increasing complexity and justify 
decisions. Students communicate and document projects, including marketing for a range of 
audiences. 

●​ They independently and collaboratively apply sequenced production and management plans 
when producing designed solutions, making adjustments to plans when necessary. 

●​ They select and use appropriate technologies skilfully and safely to produce quality designed 
solutions suitable for the intended purpose. 

 
Content taught in this course 

●​ Use of the sewing machine. 
●​ Hand sewing. 
●​ Reading and understanding patterns. 
●​ Creating a product that uses textiles. 
●​ Testing materials, methods and media to solve problems. 
●​ Fabric decoration techniques; printmaking, dyeing and embellishing. 
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Visual Communication Design​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Design and Technology 
 
Rationale 
Students build on their awareness of how designers communicate ideas with a specific purpose, to a 
targeted audience, using different visual communication design practices and viewpoints. They refine 
their personal aesthetic through their development of knowledge, understanding and skills in making and 
responding to visual communications. 

Students critically reflect on the contribution of visual communication designers to various historical and 
cultural design movements. They adapt ideas and practices from selected designers and use them to 
inform their own use of aesthetics when producing a range of visual communications. 

Students extend their understanding of safe practices and their understanding of the roles of visual 
communication designers and their audience in sustainability practices. Students choose to use 
sustainable materials, media, methods and technologies when making visual communications. 

Aims 
●​ To develop and present visual communications that demonstrate the application of methods, 

materials, media, design elements and design principles that meet the requirements of a specific 
brief and target audience.  

●​ To generate, develop and refine visual communication presentations in response to the brief. 
●​ To use manual and digital drawing methods to create visual communications in the specific 

design fields of Environmental, Industrial and Communication Design. 
●​ To develop a brief that identifies a specific audience and needs, and present visual 

communications that meet the brief. 
●​ To analyse and evaluate the factors that influence design decisions in a range of visual 

communications from different historical, social and cultural contexts, including presentations by 
Aboriginal and Torres Strait Islander peoples. 

●​ To analyse and evaluate the use of methods, media, materials, design elements and design 
principles in visual communications from different historical, social and cultural contexts, including 
presentations by Aboriginal and Torres Strait Islander peoples. 
 

Content 
Students will undertake a range of Design activities that use both manual and digital methods (including 
Adobe photoshop and Illustrator). They will complete a Communication Design (Graphic Design) task for 
a client.  As part of the Architecture component they will design an interior space for a client. 

  
Achievement Standard 
By the end of Level 10 students analyse and evaluate the visual communications they make and view, 
and how visual communications from different historical, social and cultural contexts communicate ideas 
and information.   
 
Within visual communication fields, students develop briefs and visualise, generate and develop ideas in 
response to audience needs.  They evaluate, reflect on, refine and justify their decisions and aesthetic 
choices.   
 
Students demonstrate their use of visual communication design skills, techniques, conventions and 
processes in a range of design fields.  They manipulate design elements and design principles, 
materials, methods, media and technologies to realise their concepts and ideas for specific purposes, 
audiences and needs.  
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Literature:​The World’s Contracted Thus (Donne)​ Year 9 (Elective) 
Faculty: English 
 
Rationale 
The study of Literature fosters students’ enjoyment and appreciation of the artistic and aesthetic merits of 
stories and storytelling, and enables students to participate more fully in the cultural conversations that 
take place around them. By reading and exploring a diverse range of established and emerging literary 
works, students become increasingly empowered to discuss texts. As both readers and writers, students 
extend their creativity and high-order thinking to express and develop their critical and creative voices.  

Through the study of literature, students deepen their awareness of the historical, social and cultural 
influences that shape texts and their understanding of themselves as readers. Students expand their 
frameworks for exploring literature by considering literary forms and features, engaging with language, 
and refining their insight into authorial choices. Students immerse themselves in challenging fiction and 
non-fiction texts, discovering and experimenting with a variety of interpretations in order to develop their 
own responses.  
 
Aims 
This study enables students to: 

●​ enjoy reading a range of challenging literary texts; 
●​ approach unfamiliar texts and negotiate diverse literary territories with confidence; 
●​ explore the ways in which authors craft their writing; 
●​ recognise there are many possible ways of interpreting literary texts; 
●​ develop their own responses to texts, recognising the impact of form, features and language in 

the creation of meaning; 
●​ write creatively and critically, and develop their individual voice; 
●​ consider the views of others, including when developing interpretations; and 
●​ express their ideas, through all language modes, with insight and flair. 

 

Structure 
Literature engages students in the study of literary texts of personal, cultural, social and aesthetic value. 
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Money Management​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Humanities 
 
Rationale 
This elective involves the students developing the skills and knowledge to become informed consumers. 
It is designed to assist students to improve their financial literacy by looking at a number of money 
matters that directly affect or will affect them in the future. 
 
Aims 
●​ To enable the student to make informed decisions, demonstrating the development of personal 

financial literacy. 
●​ To enable the student to develop a positive approach to their financial independence. 
●​ To enable the student to use the inquiry process to plan economic investigations, analyse and 

interpret data and form conclusions supported by evidence. 
●​ To enable students to form and express opinions, on economic issues related to being a wise 

consumer, that interest and impact on them personally. 

Topics 
What can I do with my money? 
●​ Financial Planning 
●​ Earning an Income 
●​ Budgeting 
●​ Banking – Savings Account 
●​ Credit – Mortgages, Loans and Credit Cards 
●​ Investing in Shares 
 
Enrichment 
●​ ASX Sharemarket Game 
●​ ESSI Money Game 
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Master Talmud​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Jewish Studies 
 
Rationale 
The Talmud elective provides students with a knowledge base to understand the concepts, values and 
methodology found in the Talmudic debates. It gives students an extra opportunity to further develop 
fluency with classical Jewish texts and to develop to a high degree their analytical and critical thinking 
skills. The elective encourages students to develop a sense of interest in, connection to and relevance of 
rabbinic texts.  
 
Aim 
To explore some of the tough ethical and moral dilemmas facing Jews at the beginning of the 21st 
Century. These issues will be discussed through a study of Jewish texts. 
 
Structure 
The course is based on selected Mishnayot from all different Masechtot, as well as other texts that 
expand the discussion and enrich the understanding of the text.  
 
Content 

●​ The course will focus on several contemporary dilemmas, e.g. homosexuality, alcohol and drug 
abuse, the role of women and case studies of how we react in times of moral crisis. 

●​ Each theme will be developed using classical and modern source material. 
●​ The course lends itself to discussion and debate and will help students clarify their own values as 

well as inform them how Judaism tackles the tough issues of today. 
●​ The elective will provide an excellent introduction for students planning to undertake studies in 

either Texts and Traditions or Religion and Society in their VCE. 
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Israel Studies - War and Peace​ ​ ​ ​ Year 9 (Elective) 
Faculty: Jewish Studies 
 
Rationale 
The subject encourages students to develop a sense of interest, connection and empathy with the 
people and nation of Israel. 
 

Aims 
The subject aims to provide students with a knowledge base to understand modern Israel within a 
context of Israeli history, through engaging learning experiences that encourage students to develop and 
challenge their personal Jewish identities. 
 

Structure 
This elective adopts an interactive approach to learning the history of the State of Israel from the 
perspective of conflict and peace accords. Through the use of role plays and interactive learning 
activities, students are exposed to the key events and issues of Israel over the last 60 years. This 
elective is designed to run as a stand-alone subject that does not require any specific prior knowledge. 
 
Content 
 
Conflict 

●​ 1948 War of Independence 
●​ 1967 Six Day War 
●​ 1973 Yom Kippur War 
●​ 1987-93 First Palestinian Intifada 
●​ 2000-2004 Second Palestinian Intifada 
●​ 2009 Operation Cast Lead 

 

Peace Accords 
●​ Egypt – Israel Camp David Accords 
●​ Palestinian – Israel Oslo Accords 
●​ Jordan – Israel Peace Agreement 

 

Events and Issues 
●​ Jewish and Arab Refugees of 1948 
●​ Reunification of Jerusalem 
●​ Assassination of Yitzhak Rabin 
●​ Release of Gilad Shalit 
●​ 2011 Social Justice Protests for affordable housing 

 

Concepts and Documents 
●​ UN Resolution 181 and 242 
●​ Israel’s Declaration of Independence 
●​ Basic Israeli Geography 
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Drama​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Performing Arts 
 
Rationale 
Drama is the expression and exploration of personal, cultural and social worlds through role and situation 
that engages, entertains and challenges. Students create meaning as drama makers, performers and 
audiences as they enjoy and analyse their own and others’ stories and points of view. Like all art forms, 
drama has the capacity to engage, inspire and enrich all students, excite the imagination and encourage 
students to reach their creative and expressive potential. 
 
Aims 
The Drama curriculum aims to develop students’: 

●​ confidence and self-esteem to explore, depict and celebrate human experience, take risks 
and challenge their own creativity through drama; 

●​ knowledge and understanding in controlling, applying and analysing the elements, skills, 
processes, forms, styles and techniques of drama to engage audiences and create meaning; 

●​ sense of curiosity, aesthetic knowledge, enjoyment and achievement through exploring and 
playing roles, and imagining situations, actions and ideas as drama makers and audiences; 

●​ knowledge and understanding of traditional and contemporary drama as critical and active 
participants and audiences. 

 
Structure 
The Drama curriculum is structured around four interdependent strands, each of which involves making 
and responding. The four strands are Explore and Express Ideas, Drama Practices, Present and 
Perform, and Respond and Interpret. 
 
Topics 
●​ Naturalism 
●​ Non-naturalism [Eclectic Theatre] on stage 
●​ Reading and interpreting scripts for design and performance 
 
Achievement standards 
By the end of Level 9, students will be approaching these standards: 

●​ They develop and sustain different roles and characters to realise dramatic intentions and 
engage audiences.  

●​ They perform devised and scripted drama in different forms, styles and performance spaces.  
●​ They plan, direct, produce, rehearse and refine performances.  
●​ They select and use the elements of drama, narrative and structure in directing and acting and 

apply stagecraft.  
●​ They use performance and expressive skills to convey dramatic action and meaning. 
●​ Students analyse the elements of drama, forms and performance styles and evaluate meaning 

and aesthetic effect in drama they devise, interpret, perform and view.  
●​ They use experiences of drama practices from different cultures, places and times to evaluate 

drama.  
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Script and Production​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Performing Arts 
 
Rationale 
Drama is the expression and exploration of personal, cultural and social worlds through role and situation 
that engages, entertains and challenges. Students create meaning as drama makers, performers and 
audiences as they enjoy and analyse their own and others’ stories and points of view. Like all art forms, 
drama has the capacity to engage, inspire and enrich all students, excite the imagination and encourage 
students to reach their creative and expressive potential. 
 
Aims 
The Drama curriculum aims to develop students’: 

●​ confidence and self-esteem to explore, depict and celebrate human experience, take risks 
and challenge their own creativity through drama; 

●​ knowledge and understanding in controlling, applying and analysing the elements, skills, 
processes, forms, styles and techniques of drama to engage audiences and create meaning; 

●​ sense of curiosity, aesthetic knowledge, enjoyment and achievement through exploring and 
playing roles, and imagining situations, actions and ideas as drama makers and audiences; 

●​ knowledge and understanding of traditional and contemporary drama as critical and active 
participants and audiences. 

Structure 
The Drama curriculum is structured around four interdependent strands, each of which involves making 
and responding. The four strands are Explore and Express Ideas, Drama Practices, Present and 
Perform, and Respond and Interpret. 
 
Topics 
�”​ �6�W�X�G�H�Q�W�V���Z�L�O�O���Z�U�L�W�H���D�Q�G���D�F�W���R�U���G�H�V�L�J�Q���I�R�U���E�R�W�K���I�L�O�P���V�F�U�L�S�W�V���D�Q�G���W�K�H�D�W�U�H���V�F�U�L�S�W�V�����G�H�S�H�Q�G�L�Q�J���R�Q���W�K�H�L�U��

�L�Q�W�H�U�H�V�W�V����
●​ �6�W�X�G�H�Q�W�V���Z�L�O�O���F�R�Q�W�L�Q�X�H���W�R���J�D�L�Q���O�L�W�H�U�D�F�\���V�N�L�O�O�V���D�Q�G���U�H�D�G�L�Q�J���D�Q�G���L�Q�I�H�U�U�L�Q�J���L�Q�I�R�U�P�D�W�L�R�Q���I�U�R�P���D���Y�D�U�L�H�W�\���R�I��

�Z�U�L�W�W�H�Q���I�R�U�P�D�W�V�����7�K�U�R�X�J�K���W�K�L�V���W�K�H�\���Z�L�O�O���I�X�U�W�K�H�U���E�H���D�E�O�H���W�R���H�[�S�O�R�U�H���H�O�H�P�H�Q�W�V���R�I���V�W�D�J�H�F�U�D�I�W�����U�H�O�H�Y�D�Q�W���W�R��
�O�D�W�H�U���9�&�(���X�Q�L�W�V�����7�K�H�V�H���X�Q�L�W�V���G�H�D�O���Z�L�W�K���W�K�H���G�H�V�L�J�Q���H�O�H�P�H�Q�W�V���R�I����
�”​ �' �U�D�P�D�W�X�U�J�\�����7�K�L�V���K�L�V�W�R�U�L�F�D�O���F�R�Q�W�H�[�W���W�K�H���S�O�D�\���V�F�U�L�S�W���Z�D�V���Z�U�L�W�W�H�Q���D�Q�G���S�U�R�G�X�F�H�G���L�Q�������W�K�L�V���F�R�X�O�G���E�H��

�U�H�O�D�W�H�G���W�R���L�W�V���S�R�O�L�W�L�F�D�O���R�U���V�R�F�L�D�O���F�R�Q�W�H�[�W����
�”​ �&�R�V�W�X�P�H���' �H�V�L�J�Q�����7�K�H���S�R�W�H�Q�W�L�D�O���V�\�P�E�R�O�L�V�P���D�Q�G���I�X�Q�F�W�L�R�Q���R�I���F�R�V�W�X�P�H����
�”​ �6�H�W���' �H�V�L�J�Q�����7�K�H���S�R�W�H�Q�W�L�D�O���V�\�P�E�R�O�L�V�P���D�Q�G���I�X�Q�F�W�L�R�Q���R�I���W�K�H���V�H�W����
�”​ �/�L�J�K�W�L�Q�J���D�Q�G���0�H�G�L�D���' �H�V�L�J�Q�����7�K�H���S�R�W�H�Q�W�L�D�O���V�\�P�E�R�O�L�V�P���D�Q�G���I�X�Q�F�W�L�R�Q���R�I���P�X�O�W�L�P�H�G�L�D���D�Q�G���K�R�Z���W�K�L�V���F�D�Q��

�E�H���P�D�Q�L�S�X�O�D�W�H�G���W�R���F�U�H�D�W�H���D���G�U�D�P�D�W�L�F���H�I�I�H�F�W����
�”​ �$�F�W�L�Q�J���D�Q�G���' �L�U�H�F�W�L�Q�J�����7�K�H���P�H�D�Q�V���L�Q���Z�K�L�F�K���W�K�H�V�H���W�Z�R���D�U�H�D�V���Z�R�U�N���L�Q���F�R�Q�M�X�Q�F�W�L�R�Q���Z�L�W�K���W�K�H��

�S�U�R�G�X�F�W�L�R�Q���W�H�D�P����
��
�6�W�X�G�H�Q�W�V���Z�L�O�O���U�H�V�H�D�U�F�K���K�R�Z���S�U�H�Y�L�R�X�V���S�U�R�G�X�F�W�L�R�Q�V���R�I���W�K�H���W�H�[�W���K�D�Y�H���E�H�H�Q���V�W�D�J�H�G���D�Q�G���U�H�V�H�D�U�F�K���L�Q�W�R���K�R�Z���W�K�H��
�D�U�H�D�V���R�I���I�R�F�X�V���P�D�\���K�D�Y�H���Y�D�U�L�H�G���R�U���E�H�H�Q���L�Q�I�O�X�H�Q�F�H�G���E�\���F�K�D�Q�J�L�Q�J���V�R�F�L�D�O���D�Q�G���S�R�O�L�W�L�F�D�O���F�R�Q�W�H�[�W�V����
��
Achievement standards 
By the end of Level 9, students will be approaching these standards: 

●​ They develop and sustain different roles and characters to realise dramatic intentions and 
engage audiences.  

●​ They perform devised and scripted drama in different forms, styles and performance spaces.  
●​ They plan, direct, produce, rehearse and refine performances.  
●​ They select and use the elements of drama, narrative and structure in directing and acting and 

apply stagecraft.  
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●​ They use performance and expressive skills to convey dramatic action and meaning. 
●​ Students analyse the elements of drama, forms and performance styles and evaluate meaning 

and aesthetic effect in drama they devise, interpret, perform and view.  
●​ They use experiences of drama practices from different cultures, places and times to evaluate 

drama.  
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Music Performance​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Performing Arts 
 
Rationale:  
Music encompasses existing sounds that are selected and shaped; new sounds created by composers 
and performers, and the placement of sounds in time and space. Composers, performers and listeners 
perceive and define these sounds as music. 
 
Students’ active participation in music fosters understanding of other times, places, cultures and 
contexts. Through continuous and sequential music learning, students listen to, compose and perform 
with increasing depth and complexity. Through performing, composing and listening with intent to music, 
students have access to knowledge, skills and understanding, which can be gained in no other way. As 
students progress in their study of Music, they learn to value and appreciate the power of music to 
transform the heart, soul, mind and spirit of the individual. In this way students develop an aesthetic 
appreciation and enjoyment of music. 
 
Aims 
The Music curriculum aims to develop students’: 

●​ confidence to be creative, innovative, thoughtful, skilful and informed musicians; 
●​ skills to listen, improvise, compose, interpret, perform, and respond with intent and purpose; 
●​ aesthetic knowledge and respect for music and music practices across global communities, 

cultures and musical traditions; and 
●​ understanding of music as an aural art form, its relationship with other arts forms  and 

contributions to cultures and societies. 

Structure 
The Music curriculum is structured around four interdependent strands, each of which involves making 
and responding. The four strands are Explore and Express Ideas, Music Practices, Present and Perform, 
and Respond and Interpret. 
 
Topics 
●​ Group and Solo Performance 
●​ Performance Styles 
●​ Musicianship - Aural and Theory 
 
Achievement standards 
By the end of Level 9, students will be approaching these standards: 

●​ They rehearse and perform solo and ensemble repertoire in a range of forms and styles. They 
demonstrate a developing personal voice and technical control, expression and stylistic 
understanding.  

●​ They use general listening and specific aural skills to enhance their performances and use 
knowledge of the elements of music, style and notation to compose, document and share their 
music. 

●​ Students aurally and visually analyse works and performances of different styles.  
●​ They evaluate the use of elements of music and defining characteristics from different musical 

styles.  
●​ They use their understanding of music making in different cultures, times and places to inform 

and shape their interpretations, performances and compositions. 
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What on Earth? ​ Year 9 (Elective) 
Faculty: Science 
 
�5�D�W�L�R�Q�D�O�H 
This elective unit explores aspects of science related to our planet and its inhabitants. The course will 
provide students with additional opportunities to study topics and concepts connected to Earth Sciences 
and Ecology.  Practical activities and experiences will help students to understand the work of 
Environmental Scientists and foster an interest in the natural world and how to create a sustainable 
future.  It will also introduce students to some of the skills used in VCE Science. 
 
This course will enable students to continue exploring a diverse range of scientific ideas and to extend 
their understanding of scientific content beyond what is taught as part of the Core Science units offered 
from year 7 -10. 
��
Aim 
●​ To give students a better understanding of the world around them. 
●​ To study the interdependent nature of ecosystems and the effects that human activities can have on 

them. 
●​ To learn about how the geology of our planet influences natural phenomena. 
●​ To encourage students to explore a greater range of scientific ideas in relation to real world 

applications and their own interests. 
●​ To meet the needs of students going on to VCE Sciences by providing a sound basis for future study. 
 
Structure 
The curriculum for this elective will be aligned with the Science curriculum which has two interrelated 
strands: Science Understanding and Science Inquiry Skills. Together, the two strands of the science 
curriculum provide students with understanding, knowledge and skills through which they can develop a 
scientific view of the world. 
 
Achievement standards 
●​  Students analyse how models and theories have developed over time and discuss the factors that 

prompted their review.  
●​ They explain global features and events in terms of geological processes and timescales, and 

describe and analyse interactions and cycles within and between Earth’s spheres.  
 

 
Enrichment opportunities  
●​ Science competitions 
●​ Curriculum-related excursions and incursions 
●​ Tutorials for different learning abilities 
●​ Student lead research investigations 
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Climate Change Activist@Scopus​ ​  ​ Year 9 (Elective) 
Faculty: Science 
 
�5�D�W�L�R�Q�D�O�H��
The course will provide the scientific underpinning for evidence-based climate decision making. It will 
enable students to understand the linkages between climate impacts, climate action and societal benefits 
and also give them a chance to start making changes in the community.��
��
�$�L�P��
To educate students on the Science behind climate change, gather evidence and make changes in the 
society. 
 
Structure 
The curriculum for this elective will be aligned with the Science curriculum which has two interrelated 
strands: Science Understanding and Science Inquiry Skills. Together, the two strands of the science 
curriculum provide students with understanding, knowledge and skills through which they can develop a 
scientific view of the world. 
The students will have 5 lessons a fortnight for a semester where they will learn the theory of climate 
Science and conduct the necessary practical activities to further their knowledge. They will complete a 
test at the end of the semester and also devise a plan to reduce our current carbon foot print. 
 
Achievement standards 

●​ Students understand the global climate agreements  
●​ Students understand that chemical change involves substances reacting to form new substances 
●​ Students understand how Scientific knowledge has changed peoples’ understanding of the world 

and is refined as new evidence becomes available 
●​ Students initiate changes to be made in the community to build a sustainable future.  

 
Enrichment opportunities  
●​ Science competitions 
●​ Curriculum-related excursions and incursions 
●​ Tutorials for different learning abilities 
●​ Student lead research investigations 
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Coaching and Performance ​ ​ ​ ​ ​ ​ Year 9 (Elective)��
Faculty: Health & Physical Education​ ​ ​ ​ ��
 
Rationale 
Coaching and Performance introduces students to the foundational knowledge and practical skills 
required to support and improve athletic performance. Students will explore skill acquisition and learning 
styles to better understand how athletes develop and refine techniques. The elective also covers 
coaching approaches and officiating, allowing students to experience leadership roles in sport. Key 
concepts in athlete nutrition and musculoskeletal health—including structure, function, and injury 
management—are integrated to promote safe and effective training. This elective supports students 
interested in future pathways in physical education.  
 
Aims 

●​ Acquire, apply and evaluate movement skills, concepts and strategies to respond confidently, 
competently and creatively in a variety of physical activity contexts and settings.  

●​ Engage in and enjoy regular movement-based learning experiences and understand and 
appreciate their significance to professional sporting contexts.  

●​ To provide learning experiences that engage students with different coaching and learning styles 
●​ To encourage collaborative and positive behaviour. 
●​ To develop self-discipline to appreciate the rigours involved in professional sporting performance. 
●​ To improve communication and listening skills through officiating and umpiring. 
●​ To provide opportunities to improve a student's preparation and recovery strategies for their own 

sporting performance through nutrition. 
 
Structure:  

●​ Term 1/3 - Skill Acquisition & learning styles, approaches to coaching & coaching strategies, 
umpiring and officiating 

●​ Term 2/4 - Athlete nutrition for event preparation and recovery, musculoskeletal system structure,  
function and injuries.  

 
Achievement standards:  
On completion of this elective students should be able to:  

●​ Describe and apply key concepts of skill acquisition and learning styles to explain how athletes 
develop and improve performance 

●​ Demonstrate understanding of different coaching approaches and strategies, and apply them 
appropriately in practical settings 

●​ Participate confidently in umpiring or officiating roles, showing knowledge of rules, fair play, and 
decision-making. 

●​ Explain the role of nutrition in event preparation and recovery, and evaluate basic dietary 
strategies for athletic performance. 

●​ Identify major bones, muscles, and joints, explain their functions, and describe common 
musculoskeletal injuries and basic prevention or management techniques. 

 
Assessment 

●​ Reflection on participation in practical activities.  
●​ Coaching of a practical session using specific coaching techniques.  
●​ Officiating a practical session.  
●​ Presentation of a musculoskeletal injury using key anatomical terminology.  
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Outdoor Education – Adventure in the Outdoors​ Year 9 (Elective) 
Faculty: Health and Physical Education 
 
Please Note: Year 9 2026 Outdoor Education elective 
incurs a levy of $650.00. The levy is to pay for all 
excursion and camp activities, including transport, 
instructors and campsite fees. However, please also be 
aware that, for the end of semester survival camp, there 
will be some expenses incurred by participants for food, 
clothing and equipment hire. 
 
Outdoor Education - Adventure in the Outdoors requires 
students to have a pre-existing level of skill and 
confidence riding mountain bikes. Two of our excursions 
are covering distance and challenging terrain, in addition, 
our end of year camp is a bike riding camp where students 
will cover approximately 130 km riding.  
 

Rationale: �7�K�L�V���H�O�H�F�W�L�Y�H���R�I�I�H�U�V���D�Q���H�[�F�L�W�L�Q�J���D�Q�G���H�Q�U�L�F�K�L�Q�J���H�[�S�H�U�L�H�Q�F�H���W�K�D�W���H�[�S�R�V�H�V���V�W�X�G�H�Q�W�V���W�R���D���U�D�Q�J�H���R�I��
�G�L�Y�H�U�V�H���Q�D�W�X�U�D�O���H�Q�Y�L�U�R�Q�P�H�Q�W�V�����D�O�O�R�Z�L�Q�J���I�R�U���S�H�U�V�R�Q�D�O���J�U�R�Z�W�K�����D���G�H�H�S���X�Q�G�H�U�V�W�D�Q�G�L�Q�J���R�I���R�X�U���Z�R�U�O�G�����D�Q�G��
�V�S�H�F�L�I�L�F�D�O�O�\���W�K�H���$�X�V�W�U�D�O�L�D�Q���H�Q�Y�L�U�R�Q�P�H�Q�W���D�Q�G���S�H�R�S�O�H���R�I���W�K�H���O�D�Q�G�����7�K�U�R�X�J�K���D���V�H�U�L�H�V���R�I���Y�D�U�\�L�Q�J���H�[�S�H�G�L�W�L�R�Q�V����
�V�W�X�G�H�Q�W�V���Z�L�O�O���J�D�L�Q���H�[�S�H�U�L�H�Q�F�H���L�Q���Y�D�U�L�R�X�V���D�Q�G���G�L�I�I�H�U�H�Q�W���E�L�R�P�H�V�����U�L�G�L�Q�J���Z�D�Y�H�V���Z�K�L�O�H���V�X�U�I�L�Q�J���W�K�H���F�R�D�V�W���R�I��
�3�K�L�O�O�L�S���,�V�O�D�Q�G�����Q�D�Y�L�J�D�W�L�Q�J���F�K�D�O�O�H�Q�J�L�Q�J���W�U�D�L�O�V���Z�K�L�O�H���P�R�X�Q�W�D�L�Q���E�L�N�H���U�L�G�L�Q�J���L�Q���W�Z�R���G�L�V�W�L�Q�F�W���H�Q�Y�L�U�R�Q�P�H�Q�W�V����
�S�D�G�G�O�L�Q�J���W�K�H�L�U���Z�D�\���W�K�U�R�X�J�K���W�K�H���<�D�U�U�D���R�Q���D���N�D�\�D�N����

�,�Q���D�G�G�L�W�L�R�Q���W�R���G�H�Y�H�O�R�S�L�Q�J���S�U�D�F�W�L�F�D�O���R�X�W�G�R�R�U���V�N�L�O�O�V�����V�X�F�K���D�V���F�R�R�N�L�Q�J���R�Q���D���W�U�D�Q�J�L�D���D�Q�G���N�Q�R�W���W�\�L�Q�J�����D���F�R�U�H��
�I�R�F�X�V���R�I���W�K�L�V���V�X�E�M�H�F�W���L�V���W�R���F�X�O�W�L�Y�D�W�H���D���K�L�J�K�H�U���O�H�Y�H�O���R�I���X�Q�G�H�U�V�W�D�Q�G�L�Q�J�����D�S�S�U�H�F�L�D�W�L�R�Q���D�Q�G���F�R�Q�Q�H�F�W�L�R�Q���I�R�U���W�K�H��
�7�U�D�G�L�W�L�R�Q�D�O���2�Z�Q�H�U�V���R�I���W�K�H���/�D�Q�G���W�K�U�R�X�J�K���W�K�H�L�U���H�[�S�H�U�L�H�Q�F�H�V���G�X�U�L�Q�J���2�X�W�G�R�R�U���(�G�X�F�D�W�L�R�Q�����H�[�S�O�R�U�L�Q�J���W�K�H��
�,�Q�G�L�J�H�Q�R�X�V���S�D�V�W���D�Q�G���S�U�H�V�H�Q�W���F�R�Q�Q�H�F�W�L�R�Q�V���W�R���W�K�H�V�H���H�Q�Y�L�U�R�Q�P�H�Q�W�V�����: �H���D�O�V�R���F�U�L�W�L�F�D�O�O�\���H�[�D�P�L�Q�H���W�K�H���K�X�P�D�Q��
�H�I�I�H�F�W���R�Q���W�K�H�V�H���Q�D�W�X�U�D�O���O�D�Q�G�V�F�D�S�H�V�����H�Q�F�R�X�U�D�J�L�Q�J���V�W�X�G�H�Q�W�V���W�R���E�H�F�R�P�H���H�Q�Y�L�U�R�Q�P�H�Q�W�D�O�O�\���D�Z�D�U�H���D�Q�G��
�U�H�V�S�R�Q�V�L�E�O�H���F�L�W�L�]�H�Q�V�����7�K�L�V���V�X�E�M�H�F�W���S�U�R�Y�L�G�H�V���D���X�Q�L�T�X�H���R�S�S�R�U�W�X�Q�L�W�\���I�R�U���V�W�X�G�H�Q�W�V���W�R���F�R�Q�Q�H�F�W���Z�L�W�K���Q�D�W�X�U�H����
�F�K�D�O�O�H�Q�J�H���W�K�H�P�V�H�O�Y�H�V���D�Q�G���G�H�Y�H�O�R�S���U�H�V�S�H�F�W���I�R�U���E�R�W�K���W�K�H���H�Q�Y�L�U�R�Q�P�H�Q�W���D�Q�G���L�W�V���F�X�O�W�X�U�D�O���K�H�U�L�W�D�J�H���� 

Aims 

Students will: 

●​ Develop a range of practical outdoor skills essential for safe and 
effective participation. 

●​ Experience and learn about diverse Australian biomes through 
various excursions. 

●​ Foster personal growth and enhance their resilience in 
challenging outdoor settings. 

●​ Cultivate a strong connection to and appreciation for the 
Traditional Owners of the land. 

●​ Promote environmental awareness and responsible citizenship 
regarding human impact on nature. 

●​ Develop respect for both natural environments and their rich 
cultural heritage. 
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Achievement standards 
 
Students successfully completing the Outdoor Education elective will demonstrate a comprehensive 
understanding of diverse Australian environments and their cultural significance. Outcomes in this 
elective will specifically focus on environments and places. They will exhibit proficiency in a range of 
practical outdoor skills and apply safe practices in varied biomes. Students will critically analyze human 
impacts on natural landscapes and develop their own understanding of the importance of Indigenous 
history and connection to Country. This subject cultivates resilient and environmentally aware individuals 
capable of navigating and appreciating Australia's natural and cultural heritage. 
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Visual Art: Painting and Drawing​ ​ ​ ​ Year 9 (Elective) 
Faculty: Visual Arts 
 
Rationale 
Students build on their awareness of how and why artists and designers create their ideas through 
different visual arts practices. They refine their personal aesthetic through working and responding 
perceptively as an artist in a broad range of materials. They identify and explain how artists and 
audiences interpret artworks through explorations of different viewpoints. 
 
As they make and respond to visual artworks, students use conceptual explanations to critically reflect 
on the contribution of visual artists. They adapt ideas, visual images and practices from selected artists 
and use them to inform their own personal aesthetic when making artworks and presenting them to an 
audience. 
 
As they experience visual arts, students draw on artworks from a range of cultures, times and locations. 
They reflect on the development of different traditional and contemporary styles of art works,  
extending their understanding of safe visual arts practices and choosing to use sustainable materials, 
techniques and technologies. 
 
Aims 
The Visual Arts curriculum aims to develop students’: 

●​ conceptual and perceptual ideas and expressions through design and inquiry processes 
●​ visual arts techniques, materials, processes and technologies 
●​ critical and creative thinking, using visual arts languages, theories and practices to apply 

aesthetic judgment 
●​ respect for and acknowledgement of the diverse roles, innovations, traditions, histories and 

cultures of artists, craftspeople, designers, curators, critics and commentators 
●​ respect for visual arts as social and cultural practices, including industry practices 
●​ confidence, curiosity, imagination and enjoyment and a personal aesthetic through engagement 

with visual arts making, viewing, discussing, analysing, interpreting and evaluating. 
 
Structure 
The curriculum is structured around four strands, each of which involves making and responding. The 
four strands are Explore and Express Ideas, Visual Arts Practices, Present and Perform, and Respond 
and Interpret. 
 
Achievement standards 

●​ Students analyse and evaluate how artists communicate ideas and convey meaning in artworks. 
●​ Students identify the influences of other artists and analyse connections between techniques, 

processes and visual conventions in artworks to develop their own art practice. 
●​ Select, and manipulate materials, techniques, processes, visual conventions and technologies to 

express ideas and viewpoints in their artworks. 
●​ Students analyse and evaluate artworks and exhibitions from different cultures, times and places, 

and discuss how ideas and beliefs are interpreted by audiences. 
 
Further Study 
This course leads on to Year 10 Visual Art, Year 10 Media Film and VCE Art Creative Practice, Media, 
and Visual Communication Design. 
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Visual Art: 3D Art and Sculpture​​ ​ ​ ​ Year 9 (Elective) 
Faculty: Visual Arts 
 
Rationale 
Students build on their awareness of how and why artists and designers create their ideas through 
different visual arts practices. They refine their personal aesthetic through working and responding 
perceptively as an artist in a broad range of materials. They identify and explain how artists and 
audiences interpret artworks through explorations of different viewpoints. 
 
As they make and respond to visual artworks, students use conceptual explanations to critically reflect 
on the contribution of visual artists. They adapt ideas, visual images and practices from selected artists 
and use them to inform their own personal aesthetic when making artworks and presenting them to an 
audience. 
 
As they experience visual arts, students draw on artworks from a range of cultures, times and locations. 
They reflect on the development of different traditional and contemporary styles of art works,  
extending their understanding of safe visual arts practices and choosing to use sustainable materials, 
techniques and technologies. 
 
Aims 
The Visual Arts curriculum aims to develop students’: 

●​ conceptual and perceptual ideas and expressions through design and inquiry processes 
●​ visual arts techniques, materials, processes and technologies 
●​ critical and creative thinking, using visual arts languages, theories and practices to apply 

aesthetic judgment 
●​ respect for and acknowledgement of the diverse roles, innovations, traditions, histories and 

cultures of artists, craftspeople, designers, curators, critics and commentators 
●​ respect for visual arts as social and cultural practices, including industry practices 
●​ confidence, curiosity, imagination and enjoyment and a personal aesthetic through engagement 

with visual arts making, viewing, discussing, analysing, interpreting and evaluating. 
 
Structure 
The curriculum is structured around four strands, each of which involves making and responding. The 
four strands are Explore and Express Ideas, Visual Arts Practices, Present and Perform, and Respond 
and Interpret. 
 
Achievement standards 

●​ Students analyse and evaluate how artists communicate ideas and convey meaning in artworks. 
●​ Students identify the influences of other artists and analyse connections between techniques, 

processes and visual conventions in artworks to develop their own art practice. 
●​ Select, and manipulate materials, techniques, processes, visual conventions and technologies to 

express ideas and viewpoints in their artworks. 
●​ Students analyse and evaluate artworks and exhibitions from different cultures, times and places, 

and discuss how ideas and beliefs are interpreted by audiences. 
 
Further Study 
This course leads on to Year 10 Visual Art, Year 10 Media Film and VCE Art Creative Practice, Media, 
and Visual Communication Design. 
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The Ghost in the Machine​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Transdisciplinary 
 
 

 

�0�Q�j�Y�I�•����

�0�P�I�����P�]�h�j���Q�[���j�P�I���!�<�E�P�Q�[�I 
�0�P�I�����g�j�Q�N�Q�E�Q�<�Y�����[�j�I�Y�Y�Q�O�I�[�E�I���g�I�p�]�Y�k�j�Q�]�[���Q�h���k�d�]�[���k�h���<�[�G���q�I���Z�k�h�j��
�k�[�G�I�g�h�j�<�[�G���]�k�g���d�Y�<�E�I���Q�[���j�P�Q�h���[�I�q���j�I�E�P�[�]�Y�]�O�Q�E�<�Y���<�O�I�‰��

Course Overview: 
 
Curious about how artificial intelligence evolved from a theoretical concept to a force transforming global society? This course offers a deep dive into the 
history, mechanics, and real-world implications of AI, with a focus on ethics, accessibility, and the democratization of technology. You’ll critically examine 
the limits of AI, explore the responsibilities of those who develop and use it, and analyze how algorithms influence what we see and believe online. 
Through case studies, hands-on projects, and discussions on misinformation and digital bias, you’ll sharpen your analytical skills and become a more 
informed, ethical participant in our increasingly digital world. 
 

Areas of Study: 

1.​ The Evolution of AI: From Ancient Myths to Modern Machines 
●​ Trace how society dreamed of intelligent machines 

long before computers existed, and how pioneers like 
Alan Turing and John McCarthy turned these ideas 
into reality. 

●​ Explore the timeline of AI breakthroughs and see how 
they’ve changed industries, education, and daily life 
across the world. 

2.​ Understanding, Using, and Democratizing AI 
●​ Learn what AI is, how it works, and the powerful ways 

it can be used - from healthcare to entertainment. 
3.​ Ethics, Responsibility, and the Limits of AI 

●​ Investigate the big questions: Can AI be fair? Who is 
responsible when things go wrong? What can AI really 
do and what are its blind spots? 

Key Skills: 

●​ Critical Thinking 
●​ Ethical Reasoning 
●​ Media Literacy 
●​ Technological Understanding 
●​ Research and Analysis 
●​ Communication 
●​ Collaboration 
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4.​ Truth, Lies, and the Internet 
●​ Explore the impact of misinformation and 

disinformation in today’s digital world - how fake news 
spreads, why algorithms shape what you see, and 
how to spot bias and manipulation. 
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When Disaster Strikes​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Transdisciplinary 
 
 

Title:  

When Disaster Strikes … 
Did you know that the mosquito is the world’s deadliest 
animal? Do this subject to find out more! 

Course Overview: 
 
In 2024 there were over 500,000 malaria deaths with 95% of these occurring in Africa. In Victoria, in 2025, rainfall has been the lowest on record. Further 
north, recent floods that have engulfed Queensland are so widespread they covered an area more than four times the size of the United Kingdom (almost 
50 times the size of Israel!). The 2025 Los Angeles wildfires caused property damage estimated to be between $28.0 billion and $53.8 billion. In March 
2025, a powerful earthquake struck Myanmar and parts of Thailand, resulting in widespread damage and the loss of over 6000 lives.  
 
Dramatic changes to the Earth’s climate have resulted in 2024 being the single warmest year on record. Climate change will create more extreme 
weather and disaster events such as hotter days, sea level rises and storms. 
 
Why this matters: 
Disasters are happening all around us. By understanding them, you’ll gain real-world skills, boost your creativity, and become someone who can make a 
difference - at home, at school, and beyond. 
 
Here’s the twist: 
You’re not just learning about disasters. You’ll become a disaster detective, a community hero, and a global problem-solver. 

In this Year 9 Transdisciplinary elective, we will explore how communities globally and locally respond to various disasters. We'll delve into the distinction 
between hazards and disasters, from local concerns like traffic and coastal erosion to global challenges like drought and infectious diseases. 

Our inquiry will focus on: 

●​ What are the causes of different types of hazards and disasters, and where are they located? 
●​ What are the impacts of disaster events on people and places? 
●​ How do communities prepare for, respond to, and recover from disasters? 
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Areas of Study: 
1.​ Understanding hazards and disasters 
2.​ Mosquitoes, quakes and storms - global disasters 
3.​ Australia: a land of Fire and Flood 
4.​ Fieldwork: responding to local hazards 

Key Skills: 
●​ Interpret and analyse primary and secondary sources 
●​ Collect, sort, process and represent data 
●​ Design and conduct fieldwork investigations 
●​ Develop open mindedness, perspective taking and the ability to think 

critically  

Experiential Learning: 
●​ Fieldwork excursions focusing on coastal erosion (Elwood) 

and bushfires (Marysville) 
●​ Trips, Slips and Falls - Mapping hazards around Scopus  
●​ What happens if the creek floods? Gardiners Creek Flood 

Analysis 

Assessment: 
●​ Biological disaster infographic - case study 
●​ Fieldwork report based on information gathered during fieldwork 
●​ Data analysis: mapping, graphing and more 

Community Action Project: 
Working with local authorities, students will create a bushfire / flood / heatwave preparation action plan that is locally based, contextual and culturally 
appropriate.  
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Yorta Yorta Beyachad ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ ​ Year 9 (Elective) 
Faculty: Transdisciplinary 
 

Title: 

Yorta Yorta Beyachad 
Connecting stories and peoples  

Course Overview: 

"Yorta Yorta Beyachad" is a Year 9 elective designed to foster a deep and nuanced understanding of Aboriginal cultures, histories, and 
contemporary issues, with a specific focus on the Yorta Yorta people of southeastern Australia. This course moves beyond a superficial 
exploration, encouraging students to engage critically and empathetically with the rich tapestry of Indigenous Australian experiences. 
Through a blend of historical inquiry, cultural exploration, and contemporary analysis, students will develop an appreciation for the enduring 
strength, resilience, and diversity of Aboriginal peoples.  "Beyachad" signifies our collective journey of learning and understanding, 
recognising that the path to reconciliation is a shared responsibility and the longstanding connection between the Jewish people and 
Aboriginal people and their cultures.  

Inquiry Questions: 

1.​ How has the deep connection to Country shaped Yorta Yorta identity, governance, and cultural practices both traditionally 
and in the face of colonisation and contemporary challenges? 

2.​ In what ways can understanding the historical and ongoing experiences of the Yorta Yorta people empower us to contribute 
to a more just and equitable future for all Indigenous peoples globally? 

Global Context: 

The study of the Yorta Yorta people, and Aboriginal studies more broadly, provides a powerful lens through which to explore the global 
context of Identities and Relationships. Understanding the unique cultural identities of Indigenous peoples, their intricate relationships with 
their land, and the profound impact of colonisation on these relationships, offers critical insights into similar struggles and triumphs 
experienced by Indigenous communities around the world. 
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By delving into Yorta Yorta experiences, students will gain an appreciation for: 

●​ The Universality of Indigenous Sovereignty and Self-Determination: The fight for land rights, cultural preservation, and political 
recognition faced by the Yorta Yorta resonates with Indigenous movements globally, from the Maori in Aotearoa (New Zealand) to the 
First Nations in Canada and Native American tribes in the United States. 

●​ The Impact of Colonisation on Global Indigenous Populations: Examining the historical and ongoing effects of British 
colonisation on the Yorta Yorta illuminates the shared legacy of dispossession, cultural suppression, and intergenerational trauma 
experienced by colonised peoples worldwide. This allows for comparative studies of resilience and resistance. 

●​ The Importance of Cultural Revitalisation and Language Preservation: The efforts of the Yorta Yorta community to revitalise their 
language and cultural practices reflect a global trend among Indigenous communities striving to reclaim and celebrate their heritage in 
the face of assimilationist pressures. 

●​ The Role of Reconciliation and Social Justice in a Globalised World: Exploring the ongoing journey of reconciliation in Australia, 
and the efforts to address historical injustices, provides a framework for understanding similar processes of truth-telling, healing, and 
justice that are crucial for building more inclusive and equitable societies globally. 

Through this course, students will not only deepen their understanding of Aboriginal Australia but also develop a broader global perspective 
on Indigenous rights, cultural diversity, and the ongoing pursuit of justice and human dignity for all. 

Areas of Study: 
1.​ Key points in Aboriginal History 

a.​ “Establishment” of Australia  
b.​ Frontier Wars 
c.​ Establishment of Native Title 
d.​ NT Intervention Act 

2.​ What is the dreamtime?  
3.​ Who are the Yotra Yorta people?  
4.​ Comparing and contrasting culture  
5.​ Truthtelling  

Key Skills: 
●​ Exploring and interpreting historical material  
●​ Literate and film reviews  
●​ Critical thinking  
●​ Teamwork  

 

Experiential Learning: 
●​ Excursion to the CBD: the First Australian’s story of 

Melbourne 
●​ Trip to Yorta Yorta Country - 3 night visit to Yorta Yorta Country 

(Shepparton area) to meet with various people and organisations  

Assessment: 
●​ Debate on the Northern Territory Intervention Act 
●​ Individual research project  
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Community Action Project: 
Being a part of RAP committee of the school and developing experiences and activities for the rest of the school including being a part of 
there National Reconciliation Week assembly committee.  
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