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HILLS BEHAVIOUR MANAGEMENT POLICY

At Hills, our positive behaviours are modelled on our college values, Live with
Compassion, Act with Integrity, Work with Dignity, Strive for Success. We are of the firm
belief that by focusing on these positive behaviours, rather than punitive measures, we
can achieve great success for our students. Primarily these positive behaviours are used

to:

9 Create a safe, caring environment. [ LIVE with COMPASSION

1 A sense of belonging, trust, and inclusivity. [ ACT with INTEGRITY

 Anenvironment to achieve one's personal [ WORK with DILIGENCE

best. [ STRIVE for SUCCES

M Success in social and emotional resilience.
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Behaviour Management Policy:
Philosophy

Hills works on the philosophy that it is preferable to be proactive rather than reactive.
Therefore, staff, students and parents are encouraged to anticipate potential problems
and work towards solving them in the least intrusive manner.

The development of a culture of belonging and pride works best in a positive and
proactive environment. However, it is also recognised that problems will arise that
require reactive solutions. The Behaviour Management Policy, therefore, contains
reactive components, but the emphasis is on proactivity. It uses the strategies and
techniques based on existing models by Glasser and Rogers (see Approaches at the
end of this policy).

Behaviour Management involves a whole college approach. At the staff level, the
essential factors are summed up in the three Cs:

1 Cooperation with colleagues

1 Communication with all concerned

1 Consistency by individuals and throughout the College

Each staff member has a responsibility to ensure that they play a part in the effective
implementation and operation of the policy by:

1 Familiarising themselves with this policy

1 Working with other staff to implement the policy.

It must be understood that:
All members of the community have the right to do their best work, free from
disruptive influences and harmful behaviours.
Respectful relationships between staff and students are essential, and learning
environments always reflect this.
1 Students and families must support and be aware of the consequences and
expectations of this policy.
1 This policy is consistently applied, with consideration given to aggravating and
mitigating factors.
1 Each member of the community is entirely responsible for their own
choices and behaviours, and for acknowledging that support is always
available to make good decisions.

It is expected that, in most instances, individual staff members will take responsibility for
their own behaviour management. Referral of a student to the Executive Leadership
Team (for breaking college rules) should only occur for the most severe breaches of
discipline.

Principles and Practices

Behaviour support at the College recognises that we all have rights and responsibilities.
Rights rely on exercising the related responsibilities as part of a compassionate learning
community. Students managing their responsibilities must understand that consequences
for both negative and positive choices are a result of how they manage those
responsibilities.
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Community Rights

A The right to be spoken to respectfully and treated fairly.

A The right to work, play, and learm in a happy and safe environment.

A The right to access resources appropriately and safely.

A The right to represent the College community to the best of our ability.
Therefore, staff, students, families, and visitors all have responsibilities in acknowledging
and safeguarding the rights of others in our college community

Student Right

A The right to alearning environment that is well-managed, safe,
supportive, and promotes learning and wellbeing.

A The right to have a supportive, effective teacher who operates

purposefully in a well- managed setting.

The right to be informed of rules and consequences when those rules are

broken.

The right to opportunities to improve and demonstrate improvement.

The right to natural justice and fairness, and to have a 'voice.’

The right to be supported by staff and others when necessary.

Student Responsibilities|

A It is the responsibility of each student to uphold the values and aims of our
college by following all values, rules, and policies of the College, and by
allowing others to exercise their own rights.

Staff Right

A The right to expect and ask for students to contribute to a compassionate,
productive learning environment.

The right to operate in an atmosphere of professional trust and parental support.
The right to resources and time adequate to complete tasks.

The right to have their role acknowledged and developed.

The right to have opportunities to broaden their range of strategies through
professional development.

Teacher Responsibilities

To establishan effectivelearningenvironmenthroughcareful,purposefulplanning

To teach using methods that meet the learning and behavioural needs of students
help students realise their potential.

To createa climateof trust andempowerment, integrity and compassion thiit foster
the wellbeing and growth of students.

Tofosterasense otareandcompassiorior one.

To explorearangeof behaviour support techniquesdaterfor therange of classroom
behaviours.

To keepaccurateecordsandpassinformationontoother staffwherenecessary.

To reflect on behaviour management strategi@nsure learning environments are
supportive and safe.

To coordinate andollaboratewith staff andfamiliesin accordance witkhis policy and
the ethos and values of the College.

To 3o o I
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Parents and the Behaviour management policy

The College expects parents to support the College, by:
1 Supporting the decisions regarding disciplinary actions made by the College,
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! Ensuring their student/s are in the correct uniform, worn correctly and neatly; and
replacing or repairing any damaged uniform items,

¢ Ensuring their student/s have the correct materials for each subject,

! Monitoring the homework load of their student/s to ensure they are completing
set work, and that the homework load is suitable,

1 Signing into college management software (eg: Parent Lounge/Toddle) or the
Hills app, to check on academic or behavioural notices.

! Monitoring their student use of communications technology (mobile phones,
Internet etc) to ensure they are used appropriately.

1 Communicating directly with the College as soon as they become aware of a
problem or issue relating to their student which is likely to impact on their
behaviour or grades. This could include problems at college with subjects,
content, students, or staff; or and it includes domestic concerns (relationship
stress, illness etc).

Hills Positive Behaviours:

Students are recognised through the step process (see below)to promote their efforts
in applying positive behaviour:

1 Primary Classroom teachers use a range of strategies to promote positive
behaviours. House Tokens are utilised by staff both in the classroom and
playground to promote student behaviour in alignment with our College LAWS
Students who consistently apply these behaviours meet with The Head of
Primary, who congratulates them and informs their families. Students are also
nominated for our LAWS award by teachers at our fortnightly assembly, in
recognition of their outstanding positive behaviour. Staff are encouraged to
document positive behaviours via TASS and contact families to celebrate
success.

1 Secondary Classroom teachers may award House Points or make note of positive
behaviours in the college management system (TASS), which will contribute to
the consideration of certificates, awards, or privileges.

Compassion Integrity Diligence Success

Helping others in our Putting up your hand

Keeping work areas tidy Wanting to find out more

community

to share your opinion

Encouraging others:
You can do it' or ‘great

try’

Being honest and fair in all
that you do

Being cooperative
with everyone around
you

Participating in group
discussions

Listening to and being
considerate of your peers

Following the class &
college rules

Showing pride in your
work

Improving in behaviour

Showing sportsmanship

Doing something nice for
another person

Wearing College
uniform with pride

Improving in
your learming

Including others and valuing
input (especially in groups
or teams)

Commitment to projects,
group activities or co-
curricular

Using manners

Showing courage

Being grateful: Thanks for
helping me today

Asking for help when
things get tough

Paying attention

Persisting with your work.

Being kind ‘Can I get the
door for you

Working to the best of
your ability

Listening

Excelling at sport
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Bravely speaking up when
Looking out for others someone is being negative | Showing enthusiasm
or is doing the wrong
thing

Excelling at a cultural
event

Accepting responsibility for | Acting correctly when Displaying outstanding

Complimenting others

your actions teachers are not around behaviour in public
Talking positively about . , . . Showing pride in all
others Picking up litter Being polite that you do
PositiveBehaviourStepProcess
Step 1: Recognition Step2: Follow up Step3: Rewarc Step4: Award Step 5:Badgi.n

The Hills behaviour management policy is proactively designed to ensure a safe and
productive environment for all students, staff, and visitors to the College, and to
promote positive behaviour. As such, there is an intention to balance the welfare of the
individual, and the welfare of the College as a whole, and of groups within the
College.

Consequences of Positive Behaviour (step process)

Step 1 - Recognition

The teacher will verbalise the student's positive behaviour in class, and may note this
in front of the student's peers verbally, or with a class reward'.

Step 2 - Follow up
The teacher may note the behaviour on TASS, or will communicate the student's good
work to an executive team member and the student's family.

Step 3 - Reward

The student may then receive a reward’ - this may vary from teacher to teacher,
but could be some extra free time, a stamp/sticker or similar, or some other token of
appreciation.

Step 4 - Award

The student will receive recognition at an assembly or in the Hills Times. This
could be a certificate, a LAWS award, or a community notice regarding a college,
sporting, or community achievement.

Step 5 - Badging

The student will have the opportunity to represent the College in some leadership
capacity, either as a Student Counsellor; House Captain; Prefect, or College Vice/Captain.
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Hills Behaviour Levels (challenging behaviours)

We are a positive behaviours college and will always relate any challenging behaviour
to our college values. Staff follow the step process (outlined below) when managing
consequences for challenging behaviour.

If Level 1 behaviour occurs, it may still be corrected, but will not be noted in TASS, or
communicated to parents, unless it is repeated. This Level of managed behaviour will
be addressed directly and expediently by the staff member responsible for the student.
Staff at Hills can make professional context-based assessments of the appropriate
level of correction, praise, or support necessary for these levels of behaviour
management.

We all make mistakes. This is a way of learning, and our challenging behaviour model
enables the students to take responsibility for their actions and reflect on how they
can use their strengths to act in more positive ways in the future. Our staff are highly
valued professionals who implement and manage supportive behavioural
expectations to ensure the safety of students within their care. We also value the
trust and support of our parent community. Our staff are proactive in
communicating any concerns they may have about your child and any further
actions to support their growth We do expect our families to be supportive of any
disciplinary action the College may take. As a staff, we always go to great lengths to
investigate and document any event which leads to disciplinary consequences.

Level 1 Behaviours

Addressing Level 1 behaviour is typical of a teacher's daily classroom management. This
could be praise or recognition for positive behaviours, or redirection, questioning,
reseating, or direct instruction for problematic behaviours. Teachers will manage these
behaviours on an individual basis, while always adhering to the College’'s mission, vision,
goals, and policies associated with child protection, child safety, and staff professional
conduct.

Negative consequences for Level 1 behaviour will vary from teacher to teacher, but
may include being given homework tasks; being moved to another place in the
classroom; being asked to see the teacher during break; being corrected and
redirected in class; or being spoken to by the teacher.

Level 1 behaviours usually do not require contact with a parent, but teachers will

always use their discretion in these instances - usually only contacting parents when
a pattern of behaviour develops.
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Level 2-3 BEHAVIOURS:

These behaviours Can be managed by a staff member or teacher and should always be recorded on TASS. Parents must be informed if an ongoing pattern of Level 2-
3 behaviour occurs. All parent contact is to be recorded on TASS. Level 2-3 behaviours are tracked and analysed by the classroom teacher who at any point can gain
support from a member of Executive /Head of Year/Support Team (Youth Services Coordinator or Head of Inclusive Education) if required.

BEHAVIOUR
CATEGORIES TASS

DEFINITION - Context Dependent

EXAMPLE - Context Dependent (not limited to the below examples)

Verbal Misconduct
Inappropriate Language

Non-threatening verbal or gestural messages used
within conversation that include swearing, name-
calling, or use of words in an inappropriate way.

Swearing to self after injury or under breath after talking with anyone, name-
calling (e.g., loser, idiot), unwanted nicknames, sexual language, giving rude finger.

Defiance/Disrespect

Refusal to follow classroom, playground or college
rules,

or staff directions, talking back, calling out and/or
socially rude interactions.

Not packing away after multiple teacher requests, saying "this sucks,” ignoring staff
instructions, not participating, exclusionary actions with peers, walking out of
classroom without permission, mimicking an adult, disrespect towards relief staff.

Disruption

Intentional behaviour causing an interruption in class
or

activity.

Loud talk, noise with materials (e.g., excessive tapping) or body parts, or frequently
getting out of seat, constantly calling out.

Non-Compliant with
Routine

Refusal to engage in learning tasks.

Refusing to attempt tasks, refusal to join group, refusal to put devices away when
asked, ignoring instructions during lesson.

Physical Misconduct

Non- threatening physical interactions.

Wrestling, tagging peer too hard, shoving during games/sport, unwanted
touching,

kissing on the cheek, tripping, and pushing.

Late

Intentional late arrival after break times, Specialist
lessons or start of day.

Arriving late intentionally after bell, loitering at tuckshop, toilets, in gardens,
walking slowly intentionally around college heading to class.

Truant/Skip class

Unauthorised and intentional missing of class, lessons.

Purposefully late to classes more than once, not going to the office when
directed

by a staff member.

Copying another person's work, lying about involvement in minor situation,

Policy.

Lying/Cheating Student has intentionally acted dishonestly. where they have been during class time or about incident details, blaming an
incident on
an innocent person.

Dress Code Wearing items of clothing that violate HIC Uniform Wearing of incorrect shoes, socks, jackets/jumpers, jewellery.

Property Misconduct

Minor damage to belongings (theirs or others) or college
resources.

Throwing item (not aimed at individuals), graffiti on items, carrying iPads/devices
inappropriately, hiding iPads/phones/Surface device for future use, picking keys off
laptops/keyboards, breaking, or misusing their own or someone else's property,
logging into other person's account, stealing items from others.
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Level 2-3 Behaviour Management Strategies (Summary)
*See full policy for more information*

ClassroomStrategies
Check understanding & redirect with desired behaviour Regulate & Reflect- in classroom Regu

PlaygroundStrategies
Rule reminder/check understanding Regulate & Reflect next to the duty teacher Detention (Second.a
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Level 4-5 BEHAVIOURS:

MUST be recorded on TASS as soon as possible and referred to Executive /Head of Year unless students are on a Behaviour Management Plan. Record the behaviour in
TASS and refer to the Executive /Head of Year/Support Team as an ‘'outcome,” and via direct communication. Either the Teacher, Executive /Head of Year/Support Team
makes, and records parent contact. If behaviour warrants (eg. behaviour causing harm/threat), contact Executive immediately.

BEHAVIOUR CATEGORIES

DEFINITION - Context dependent

EXAMPLE - Context-dependent (not limited to below
examples)

Truant/Skip Class

Consistently & intentionally avoiding class/detention. Consistently late to
class between periods or breaks.

Continually late to class, continually loitering in toilets.

Refusal to participate in
program of instruction

Refusing to return to class or leaving the class
Out of bounds without permission.

Hiding/running from staff, leaving college grounds, putting
others in danger.

Defiant/threat/s to adults
Verbal Misconduct

Threatening/ aggressive verbal or gestural interactions directed toward
someone (swearing, name-calling, racial slurs, as words or gestures)

Swearing at peers/staff, gesturing inappropriately to
peers/staff, continually refusing to follow instructions.

Physical Misconduct
Fighting/ Physical Aggression
Physical Assault on college
personnel

Inappropriate sexual contact

Actions involving serious intentional physical contact (e.g., hitting,
punching, biting, hitting with objects, kicking, hair pulling, scratching,
spitting at others, urinating/defecating anywhere but a toilet etc.)
against/toward

another person

Hitting, bruising, scratching drawing blood, self-harm, using
unnecessary force to defend against another student.

Hitting staff member with intent to injure, throwing items
at
staff.

Physical contact between students that is sexual/sexualised in nature.

Touching and/or showing/exposing private parts, 'dacking’

Threats to adults & other/s
Harassment/ Bullying

Student transmits disrespectful messages (electronically, verbally, or
gesturally) to another person (threats, intimidation, obscene gestures,
pictures, or written notes).

Negative comments based on appearance, character, race,
ethnicity, disability, religion, gender, age, national origin, or
sexual orientation.

IT Misconduct
Property
misuse

Unauthorised and inappropriate use of any electronic device (e.g.,
downloading software/pictures, changing computer settings; or providing
personal information/images to web sites, accessing or using inappropriate
sites, deliberate destruction of IT hardware as outlined in ICT agreement.

Repeated home contact during college, cyber-bullying,
smart-watch misuse, intentionally accessing
inappropriate

material, taking/generating inappropriate photos, or using
any

medium/application to send inappropriate content.

Property misconduct
Property damage/Theft

Student acts in a way that causes severe disruption to instruction or
substantial destruction or disfigurement of property.

Vandalising college property, throwing furniture.

Student is in possession of, passed on, or has removed a possession.

Stealing college property, taking item/s out of someone'’s
bag.

Substance misconduct
involving tobacco, other
legal and illicit substances

Student possesses/uses tobacco/vape, other legal/illegal substances, or
chemicals (withintent to cause harm) on college grounds or whilst in
uniform representing the college.

Cigarettes, e-cigarettes, aerosol paints, or drugs found
in school bag or on their person.

Possess prohibited items
(dangerous weapon)

Student is in possession of bladed implements or weapons (real or replica),
or

other objects designed or easily capable of causing bodily harm, or
creating the impression of causing bodily harm.

Bringing real or fake gun to college. Making a weapon
from common materials.

Lack of integrity

Student has passed others’ work (including Al generated) as their own.
Student has intentionally lied about their/others involvement in amajor
situation.

Intentionally lying to staff regarding involvement in major
situation, plagiarism, copying during assessment.
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Other Conduct Prejudicial to
the Good Order &
Management of the College

Student behaviour has negatively affected community confidence in our | Shoplifting, property damage, verbal/ physical abuse,
students. Student has acted unlawfully/unethically/unsafely/irresponsibly | posting inappropriately about Hills International College
and not recognised and respected the rights of others or demonstrated staff or students online.

respect
for themselves, others, or their environment.

Level 4-5 Behaviour Management Behaviour Strategies (Summary)

Parent/Guardian - contact/meeting Individual Behaviour Plan Suspension

Strategies
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Consequences of Challenging behaviour (step process)

Consequences can result in restorative or guiding conversations, or withdrawal of
privileges. The Levels of behaviour shown above may result in consequences across
one or more Steps in the process below, at the discretion of the staff member
responsible for administering the consequence.

ChallengingBehaviour Step Process

Step 1 Redirection Step 2 Follow up  Step 3 Meet with Exec/Suspension Step 4:Exte

Step one- warning, redirection & reminder
Level 1 behaviours that can be dealt with by the teacher proactively and easily, and
without fuss, to discourage repetition.

Teachers redirect the student and offer the chance to show positive behaviour.
‘What should you be doing7," how would you do things differently”7’ Staff look to
reinforce the desired behaviour via another student's behaviour. Teachers will also
acknowledge when a student has turned their challenging behaviour around.

Secondary school teachers may apply a short detention to discuss behaviour as a
Step One consequence.

Step One consequences do not usually need to be entered into TASS.

Step Two- Follow-up/deferred consequence
At this stage, teachers will document any challenging behaviour in TASS, and apply
follow-up or deferred consequences.

Time out or a buddy class is issued when students have been offered support to
change their challenging behaviour but continue acting against our positive
behavioural methods. This should be for no more than one session unless
behaviour continues. Teachers send a peer with a brief note to their buddy class
detailing their behaviour, as well as work they should be completing. This could
include a reflection on (Restorative Practice sheets) their behaviour, the effect it had
on the class environment, explanation to their family about their action and a
commitment to how they can show more positive behaviour when they return. In
the secondary school, the Head of Year will be contacted. The student may then
receive detention. In Primary, a student may be issued a Detention Slip. This will be
performed at the second half of lunch, whereby the students takes an issued
detention slip to the allocated area to complete community service. The teacher on
duty will then sign the detention slip and the student will hand it back to the staff
member who issued it. In Prep, a 'time out’' may see teachers utilise

the Prep teacher Aide who will take the student through a social scene- the impact of
the behaviour, what positive behaviour looks like etc.

If staff report a pattern of persistent challenging behaviour, the classroom teacher
(Primary) or Head of Year (secondary) may place students on a ‘focus card’ or
focus book’ These are designed to allow staff, students, and parents to monitor
behaviour over time, with the eventual aim being to modify and improve the
student's behaviour. The ‘focus’ system has five levels (blue, green, yellow, orange,
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red). When students have been placed on a focus card the levels indicate the
duration of the card's use. When on a focus book, the colours indicate the
proximity of a suspension or exclusion (blue is 'safe,’ red is ‘danger’). Each card or book
lasts for five consecutive school days. Improvement usually means a student moves
toward the blue (safe) level, and continued misbehaviour moves a student closer to
red (danger).

The Focus Card should be seen as a pro-active attempt to modify a pattern of
behaviour, rather than a monitoring system. It is designed as an aide memoire for
students.

Step Two consequences are formally recorded on TASS (the student database) and
contact, via email or phone, to the child's parent is made on the day of the incident.

For Step Two consequences outside the classroom, staff can issue a timeout or
community service and contact the student's teacher (primary) or Head of Year
(secondary) (verbally or email) at their earliest convenience.

Step Three- Meeting with Executive Staff

These consequences are more severe and will mean instant removal from the
class/playground. Several Level 2-3 behaviours which have occurred over the
space of a term also indicate that a more formalised process needs to be
implemented. Such consequences, as determined by Executive Staff, include:

A Behaviour Management Plan

A Withdrawal from Class (based on severity of behaviour- half or full
day)

A Internal Suspension (1-3 days)

Executive staff will consult with the classroom teacher (primary) or Head of Year
(secondary); inform the child's family; record the incident on TASS; and check in and
review the behaviour throughout the term.

During the conversation with the child's family, Executive Staff will thoroughly
explain the child's challenging behaviour and what the next step will mean. They
will also discuss methods for supporting the child and ways of developing a more
positive mindset.

Step 4- Suspension

This is a serious consequence which must be agreed to by the College Principal. It is
usually for Level 4-5 behaviours which jeopardises the welfare of our college
community.

Upon documented investigation, Executive Staff will:
A instantly remove the student, notifying the teacher (primary) or Head of

Year

(secondary).

A The parent will immediately be notified via phone and a formal letter
explaining

the circumstances of the suspension will be detailed. Parents will be

required to arrange for expeditious collection of the student from school.

A Details will be entered on TASS by Executive Staff. Suspension and
duration will

be at the discretion of Executive Staff.

A Student, parent/s, or guardian/s will hold a formal meeting upon their
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return to
the College with Executive Staff to establish a plan where the student
commits to making more positive behaviours.
A Executive Staff will check in with student and classroom teacher to
monitor
improvement frequently.

Step 5- Unenrollment

This is the most serious consequence for Level 4-5 behaviours and will result in the
student’'s immediate removal from the College. The principal will contact parent/s
or guardian/s to arrange an interview to discuss the student's position concerning
enrolment.

Code of student behaviour

Hills' Code of Student Behaviour sets out guidelines for behaviour, attitude, and
appearance. The code is based on the College Mission statement and Values.

In signing the enrolment document, parents and students have accepted the
College rules and regulations and accepted this Code. Parents and students are
expected to read and discuss the Code.

Compassion and Integrity are the foundation of good behaviour. Compassion and
Integrity encompass consideration of the welfare and feelings of others; honesty
with others and with self; respect for property; abiding by rules, traditions and
expectations, and respect for the environment. Students must not act to lower the
reputation of Hills in any way through language, behaviour, or appearance. This
includes ANY occasion where the student may be identified as a student of the
College (e.g., on excursion, while on-line with other students, or while shopping in
uniform with family).

Hills requires all students to Work with Diligence and Strive for Success, and to allow
others to do the same. This means students must not disrupt or interrupt the
teaching and/or learning of their peers, their teachers, or themselves. This includes
not doing set tasks, or not being prepared for class.

Students must have the correct uniform. Breaches of the uniform code result in
disciplinary action. Students considered to be deliberately or repeatedly breaching
uniform rules will have parents contacted and may be sent home immediately.

College Technology assets are to be used for college-related activities only.
Students who misuse technology in any way (damage to hardware, inappropriate
Internet searches, cyber- bullying etc.) will be disciplined according to the College
Behaviour Management Policy. Any electronic devices will always be the sole
responsibility of the student. The College accepts no responsibility for them.

Daily attendance is required. Absences must be explained. The College does not
give permission’ for any student to be absent from school, and may not take
holidays into account when arranging due dates or extensions for assessment etc.
International students have further requirements under law to maintain
attendance above 807% per semester, or risk losing their visa.

Students agreeing to participate in extra-curricular activities (musicals, sports
teams etc.) make a commitment to their peers. If a student breaches their integrity

13|Page



by withdrawing from an activity without cause, this may affect the student'’s
eligibility for participation in other events.

Although the College Behaviour Management Policy is a process, the College
Executive has discretionary powers over the exact response to any matter relating
to behaviour. Serious breaches of the Behaviour Management Policy may result in
immediate suspension or expulsion. These include (but are not limited to) wilful
damage, assault, theft, alcohol use or possession, and drug use or possession.

Some occasions are considered compulsory for some, or all, students to attend.
These could include the Senior Formal, Graduation Night, excursions, or camps.
These events are a vital part of membership in the college community. Other
events, such as excursions, may not be compulsory. Permission for attendance to
excursions is implicit in the enrolment process, unless explicitly withdrawn for a
particular event. Parents will always be notified of excursions in advance.

All students are bound by Hills' Policies and Procedures. Many of these are set down
as part of governmental Acts or Regulations and include (but are not limited to)
Workplace Health and Safety, Privacy, Harassment and Bullying, and Anti-
discrimination. A full list is available in the Student Handbook and Course Handbook
and on the website.

Consequences

"Behavioural consequences are a link between rights and rules, and the corrective discipline
when

students have affected others’ rights.”

Rogers, B. Behaviour Management

An important tenet of the college’'s behaviour management policy is to teach
young people that actions have consequences and that both appropriate and
inappropriate behaviours are a choice made by them. Students are expected to
accept the consequences of choosing behaviour.

The consequences need to be:

T relative to rights.

¢ relate to the behaviour concerned.

§ reasonable.

1 respectful of the dignity of the individual, and

1 have degrees of seriousness built in. (Rogers, 1995)
The effectiveness of a consequence is in the certainty that it will occur as an
immediate or deferred consequence. Consequences and follow up need to be
followed through by the teacher who approached the child about the behaviour,
and, where appropriate, reported to senior/executive staff, depending on the
nature and seriousness of the behaviour.

Examples of logical consequences:

1 If you push or shove in line to get ahead - you go to the end of the line.

1 If you fail to put belongings away - the materials will be put in storage
temporarily.

1 If class assignments are unfinished - they become part of your homework.

1 If you do messy work because you are careless - you must do it again.

1 If you vandalise - you must make restitution: clean up the mess or pay
towards repair.

1 If you break someone's ruler - you replace it.

1 If you harass another student - you apologise and lose the right to
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participate in the activity in progress.
¢ If you move inappropriately - go back and practise the correct movement.

Specific Behaviour

Physical Misconduct

Management:

Teacher to assess the misbehaviour by considering the context, peer response,
intensity, intention to hurt, self-awareness, effects on others, etc. Not every fight
is ‘assault,’ and not every altercation is ‘bullying.’

Stop activity causing concern.

Support if necessary.

Give/obtain medical assistance if required, and

Ensure separation of those involved.

Serious incidents which involve physical or mental harm to students must
be reported to executive staff.
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Inappropriate Interpersonal Behaviours
Including swearing, threatening, teasing, insolence, discourtesy, passive resistance,
refusals

Management:
¢ Teacher to assess the misbehaviour by considering the context, peer response,
intensity, intention to hurt, self-awareness, effects on others, etc. Swearing in
frustration, anger or pain is different from swearing at someone.
¢ Stop activity causing concern.
¢ Ensure separation of those involved.
1 Support if necessary.

Property Issues
Including college and personal property
q Destruction e.qg., ripping another person'’s books, kicking, or breaking college
property, vandalism.
¢ Defacement e.g., graffiti
¢ Breakages e.g., damage caused by impulsive or improper behaviour, lack of
care.
q Stealing e.g., of money, food, equipment
The above behaviours assume intent to destroy or spoil personal or college property.

Management:
q If a Level 2-3 incident occurs (eg. writing on a desk in pencil) teachers will
decide on the consequences and put them into effect.
1 For Level 3-5 incidents, the behaviour should be referred to the Executive.

Consequences outside of ‘classroom- practice:
Replacement.

Repair.

Repay.

Clean up.

Legal action
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Risk Taking Behaviours (drugs/alcohol/intimacy)

These behaviours will always be referred to executive staff.
Executive staff will ensure procedural fairness and consider any legal requirements
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regarding reporting.

Consequences outside of ‘classroom- practice:
1 Counselling requirement.
1 Rehabilitation.
1 Drug Testing.

Procedure for Managing Reports of Behaviour:

It is important that all members of our community understand the process
undertaken when student behaviour needs to be addressed. The exact nature of
any response will be determined by the nature of the behaviour witnessed or
reported.

Identify the Behaviour:

The first step in managing student behaviour is to identify the behaviour that is
problematic. It is important to understand the context of the behaviour. This
understanding should then inform the next steps.

Speak to the student:

Speak with the student involved in the behaviour and discuss their actions.
Encourage them to explain their actions and listen carefully to their perspective.
Sometimes, direction to alter behaviour (e.g., when unsafe or affecting good order
within the class or college) must be immediate, and then a conversation can occur.

At this stage, procedural fairness requires the student to provide an explanation of
their action, and others (students/staff) may need to be included to gain more
information.

Align with College Policies:

Staff will be aware of and may consult Hills' policies and procedures regarding
student behaviour to determine the appropriate response to the behaviour. It is
important to ensure that any response is consistent with the relevant policies.

Consult with Other Staff Members:

Sometimes (when dealing with Level 3-5 behaviour, for example), consultation with
other staff may be necessary to determine further contextual information. Consult
with other staff members, such as Heads of Faculty, Head of Inclusive Education,
support staff, or Executive Team Leaders, to gather more information about the
behaviour and determine the best course of action.

Develop an Action Plan:

It is important to document the behaviour and the circumstances surrounding it to
ensure that the facts are clear. This documentation may (for Level 2-3 matters) be
as simple as a TASS Pastoral Care entry.

Develop an action plan based on the college’s policies and the information gathered
from staff members. The plan should include consequences for the behaviour, as
well as any necessary support services for the student. This may be a single-step plan
(e.g., lunchtime reflection), or a larger intervention (e.g., a focus book, external
suspension, or behaviour plan).
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Any action taken should be consistent with this policy. Consistency does not mean
that all consequences for similar actions will be the same: context and
mitigating/aggravating circumstances will be considered.

Communicate with Parents or Guardians:

If a behaviour is a repeated Level 2-3 behaviour, or is a Level 3-5 behaviour,
communicate with the student's parents or guardians to inform them of the behaviour
and the action plan. Provide them with an opportunity to ask questions and offer their
perspective.

Implement the Action Plan:

Implement the action plan, which may include consequences such as detention,
suspension, or expulsion, as well as support services such as counselling or
additional academic support. It is important to note that further information or
behaviour may alter the action plan.

Review and Monitor Progress:

Review and monitor the student's progress to ensure that the behaviour is changing,
and the student is receiving the necessary support. Provide feedback to the student
and their parents or guardians on their progress. Restorative conversations may also
take place at this time.

Follow-up:

Staff will follow up with the student and their parents or guardians to ensure that the
behaviour is not repeated, and that the student is continuing to receive the
necessary support.

It is important to note that managing student behaviour is an ongoing process that
requires consistent communication, monitoring, and support. By following these
steps, Hills International College ensures a safe and successful environment with
consistent and transparent processes.

Practical Approaches to Behaviour Management (Advice to teachers and parents)
Glasser

Classer's approach is designed to establish and maintain the college as a 'good’ place
to be.

A good place is:
 where people are courteous. Yelling, sarcasm, and denigration are the

exception instead of the rule.

f where laughter is frequently heard, not because of frivolous activity but
because of genuine joy brought by involvement with caring people
engaged in relevant work
where communication is practised and not preached. People talk with, not at.
where there are reasonable rules, rules which everyone agrees with
because they are beneficial to the individual and the group; rules which
everyone has a democratic stake in because everyone has a say in making
and changing the rules as the need arises.

1 where the leaders actively support and participate in an approach to
discipline that teaches self-responsibility. Leaders model the technique
with the students, and they positively support the staff as the staff practise
the techniques.
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Common sense, firmness, consistency, and willingness to pause and reassess, form
the basis for the implementation of Classer's approach to discipline.

Glasser asks teachers to:
 consider their own behaviour carefully.
1 establish a good rapport with their students.
1 make their students aware of the expectations, and their inappropriate
behaviour.
1 work out solutions to the behaviour problem with the student; and
1 use logical consequences of misbehaviour rather than punishments.

Classer's ten step discipline plan can be summarised as:

STEP 1
Teachers continuously monitor the current situation by asking themselves, 'What am
I doing7 How can I react to this misbehaviour?7’

STEP2
They then ask themselves, ‘Is what I'm doing working7' and if it isn't, stop doing it.

STEP3

Teachers encourage students when they are not misbehaving. They recognise
their inherent worth when they are doing nothing extraordinary. They
demonstrate to students that the teacher has the capacity to be nice, as well as the
capacity to be tough.

STEP4
When teachers become aware that a student is misbehaving, they ask the student,
quickly and sharply, but not angrily, ' What are you doing?7’

STEP 5

If misbehaviour continues, teachers repeat Step 4 and add: Is it against the rules7' or
‘What should you be doing7’ If the student fails to respond, the teacher says, You were __.
This is against the rules.’

STEP 6

If the misbehaviour persists, the teacher tells the student simply, clearly, and quietly
that their behaviour is unacceptable and they must come to a mutually satisfactory
agreement regarding appropriate behaviour, if the studentis to to remain in class.
(We've got to work it out.)

STEP7

If no solution is found, the teacher withdraws the student by placing them away
from the rest of the class in the classroom until a solution for them being part of
the group is worked out.

STEP 8

If the student continues to fail to respond appropriately, the teacher withdraws
the student from the classroom to a previously designated ‘buddy’ class or area.
The student must come to terms with expectations of appropriate behaviour
before being allowed to return to class.

STEP 9
If the student continues to annoy or disrupt other students at college during Step
8, and remains unwilling to cooperate, they are sent home by a member of the
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administrative team, and the student's parents (guardians) are informed that they
are not to return to class until they are prepared to cooperate with the rest of the
college community.

STEP 10
If the student's parents are unable to deal effectively with the student, parents are
referred to the appropriate support group for assistance.

Bill Rogers
An integral part of engendering and maintaining a cooperative and caring
atmosphere in the college is creating a positive classroom environment. The
following is a guide to assist teachers with the effective implementation of this
fundamental management strategy.

1. The Classroom Rules
Ensure that every student knows the classroom rules. Encourage student
identification with these expectations by explaining student involvement in the
creation process and the rationale behind each rule. Periodically remind students
of the rules in an informal way.

2. Adequate Preparation/ Professional Development
Be prepared. Make a prompt start to lessons. Consider variety, interests, and
motivation. Provide lessons suited to students’' needs and abilities. Avail yourself of
opportunities around you to enhance your own professional development and that
of others.

3. Build Positive Relationships
Give students 'the time of day’ (smile, say hello), both inside and outside the
classroom. Always be courteous and expect courtesy in return. Be genuine and
caring. Reinforce positive/acceptable behaviour where possible. Be firm, but fair. Be
consistent.

4. Knowing Students
Learn the names of your students as soon as possible (a seating plan may help).
Develop rapport within and without the classroom (college socials, playground
duty, etc.). Be aware of what each student is capable of. This includes verbal and
written abilities as well as specific skills, e.g., reading to the class. Be aware of
students’ weaknesses and dislikes, e.qg., directing questions at a student who
becomes anxious when receiving the focus of the whole class.

5. Create a Cohesive Classroom Group
Encourage a cooperative 'team effort. Endeavour to keep the environment ‘'warm’;
all students require a sense of belonging to the group. Involve your students.

6. Communication/Effective Listening
Be a good listener. Be friendly and consistent. Listen carefully - as much as you talk.
Give the students your individual attention. Show interest in what they have to say.
Tune into student experiences. Share alittle of yourself and your experiences where
appropriate. Be empathetic

Praise and Encouragement
Make it deliberate practice to encourage students and praise work and
behaviour, both as individuals and as a group (display work). Identify mistakes non-
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critically. Avoid embarrassing the student. Encourage the students to learn from
their errors by ensuring criticism is constructive. Try to make the first contact
with the class each lesson a positive one. Praise students’ efforts in areas outside

This can
be a
on to and the
1
1
1
student
and
problems the
the
the
of the of the
to on
the
and
with a
- is to for
from
the
the
of
and
a. -
b. -
C.
d. -
if
the be the

20|Page









